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ABSTRACT

As a matter of policy, HIV/AIDS education has now been integrated in the school curriculum as an
intervention programme for preventing transmission of HIV/AIDS. The move to teach HIV/AIDS
concepts especially to primary school children has been criticized by some sections of the religious
and political leadership arguing that such an education will expose children to immoral behaviour.
Such arguments prompted the researcher’s interest in this study area. The current study set out to
investigate, identify and describe stylistic features used in textbooks that are used in communicating
HIV/AIDS to the primary school child. The study was based on the premise that a text is a
communicative occurrence that meets seven standards of textuality and that the text’s
appropriateness is seen in the agreement between its setting and the ways in which the standards of
textuality are upheld. Six text books were selected from amongst those recommended by Kenya
Institute of Education

(KIE) and from these texts thirty nine phrases were purposefully sampled for analysis. Five schools
were sampled from the Municipality Division of Nakuru District, depending on their choice of the
main class text. From each of the schools, two teachers and ten pupils from class seven responded to
an interview and an elicitation test respectively. The data elicited was later analysed to arrive at
inferences and conclusions. The study was guided by Beaugrande and Dressler’s standards of
textuality and Mills model of stylistic analysis. The study established that primary text book writers
use different stylistic features in communicating the HIV/AIDS massage and that these features
require the reader to infer to already existing knowledge which if they do not have affects the
standards of textuality. It was also established that these standards are only upheld to an extend with
some being upheld more than others. The study therefore recommends that the use of stylistics be
within the readers scope and understanding. It also observes that the upholding of the standards has a
lot of effect on the readers and since this determines a text’s appropriateness, text book writers
should consider it more. It is hoped that the findings of this research contribute to the study of
linguistics in general and particularly to the field of stylistics and Discourse studies. The findings

also have pedagogic implications which are of benefit to teachers and the general society.
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CHAPTER ONE
INTRODUCTION

1.1 Background to the Study

According to Hung (1998), a report appeared in 1981 that initially drew little attention from
infectious diseases experts. In that report, Dr. Michael Gottlieb of the University of
California, described a rare form of pneumonia occurring in homosexual men. This new set
of symptoms, a syndrome in medical terms, was eventually called Acquired Immune
Deficiency Syndrome because the symptoms were due to damage to the immune system in
previously healthy individuals. Since then, the acronym AIDS, which is used to describe the
disease, has become a prominent fixture in our language. AIDS is caused by the human
immunodeficiency virus (HIV). It was originally observed that because of its effects on the
immune system, AIDS patients often developed a lung infection (or pneumonia) caused by a
fungus called preumocystis carinii (known as opportunistic infections) that caused death in

AIDS patients.

According to NASCOP (2001), Acquired Immune Deficiency Syndrome (AIDS) has become
an extremely serious problem in many countries around the world. It is causing a myriad
devastating health, social, economic and development problems, particularly in developing
countries where many governments have declared it an emergency. By the year 2001, it was
estimated that about 22 million people had died of AIDS, that 36 million were infected with
HIV world-wide and that out of this, approximately 70 per cent live in sub Saharan Africa..
The first AIDS case in Kenya was observed in the mid-1980s. By 1995, about 63, 179 cases
had been reported. By 2001, it was estimated that 2.2 million people were infected with
HIV/AIDS, while 1.5 million Kenyans had already died from the virus, (NASCOP, 2001). In
Kenya, most people contract HIV through heterosexual contact while a significant portion of
mothers pass the virus to the child through pregnancy, delivery and breastfeeding. It is
estimated that 5 to 10 per cent of infection in developing countries like Kenya is acquired

through blood transfusion.



In the early years of the epidemic, programme managers often lacked information on the
mode of transmission and the interventions necessary to slow down the spread of this deadly
virus.  In more recent years, knowledge about the virus has grown tremendously, making it
easier to monitor the trends while measuring the impact of various interventions. The
sessional paper No. 4 of 1997 on AIDs in Kenya provides a policy framework to guide all
partners in the Nation’s response to the challenges of HIV/AIDS. After the government
declared AIDS a national disaster, it established the National AIDS Control Council to guide
the national efforts to control the epidemic and mitigate its impact. Against the reality of a
fast-growing epidemic and the prohibitive cost of anti-retroviral drugs to treat most people
with AIDS, more efforts are aimed at prevention through increased awareness about the risk
of transmission of HIV and promoting positive behavioural change. This includes promotion
of abstinence, use of condoms, establishment of VCTs, maintenance of safe blood supplies at

health facilities and promotion of AIDS education for the youth.

AIDS education was introduced in primary schools to help learners acquire knowledge, skills
and attitudes that would assist them adopt behaviour that would prevent them from HIV
infection, (KIE, 1992). This is in line with Mbiti (1991), who contended that good morals are
the food that keeps the society alive, healthy and happy, and that they reflect the needs and
interests of the society. In 1992, WHO / UNESCO developed what they called the Handbook
Jor curriculum Planners, in which they recommended that there was need for AIDS
education for young people, (Geneva, 1992). KIE also produced the first AIDS syllabus in
1999 amidst a lot of protests from some religious and political leaders who saw such a move
as an introduction of sex education in schools (Chukwu, 2003). It is against this background
that this study seeks to analyse and establish the appropriateness (or lack of it) of language
used in the textbooks designed to achieve the objectives of AIDS education. Initially, AIDS
was taught as a subject on its own, but the teaching module changed in 2003 when it was
integrated within subjects taught in the curriculum. The full implementation of this new

curriculum in Kenyan Primary schools was achieved in 2006.



1.2 Statement of the problem

The teaching of HIV/AIDS concepts in schools has been criticized. Some political and
religious leaders have complained that such an education would be more harmful than
beneficial especially to the primary school child. They argue that no language would be
appropriate enough to teach such concepts to children in an acceptable manner. This study in
describing and analyzing the language used in primary school texts, basing its arguments on

standards of textuality, seeks to establish whether these concerns are valid or not.

13 Objectives

The general aim of the study is to analyse the language that is used in primary school
text books with reference to HIV/AIDS concepts. The specific objectives are:

1. To identify texts with HIV/AIDS message from primary school text books

2. To compare primary school text books in terms of the amount of HIV/AIDS

information available in them.
3. To identify and describe the stylistic features used in the texts.
4. Analyse the texts with HIV/AIDS messages for standards of textuality.

5. Evaluate the impact of these texts in communicating the HIV/AIDS message

1.4 Research Questions

1. What text books are used in primary school as the main class texts?

2. How much information regarding HIV/AIDS is contained in these texts?

3. What are the stylistics used and how have they been used by the text producers?

4. How far have the standards of textuality been upheld in these texts?

5. What impact do they have on the reader?
1.5.  Significance of the study
This study will be significant to the field of linguistics in general and to Stylistics, Discourse
studies and HIV/AIDS education in particular. The study provides empirical data on the
kind of language used in the primary school text books and the effects that this has on the
reader with regard to HIV/AIDS education. The principles used are important aspects of
determining appropriateness in language use. The observations of the study will also help
determine whether education as an interventional programme is making any positive
contribution to society. The findings of the study will also have pedagogical implications
which will be of benefit to teachers and the general society in as far as HIV/AIDS education

in primary school is concerned.



1.6 Scope of the study
The present study restricts itself to the area of linguistics known as discourse analysis. In
this area of language study, linguists investigate texts (written or spoken), which are defined

as the verbal record of a communicative act, (Brown and Yule, 1983).

The study confined itself to texts from three out of the five subjects offered in the Primary
school curriculum. Six textbooks, two from each of the three subjects and which were treated
as a representative sample of the variety recommended by KIE were sampled. It also limited
itself to a stylistic study based on information related to HIV/AIDS issues in those textbooks.
The study also considered only class seven text books and readers, since this is one of the
classes which has been exposed to the integrated curriculum for a long period (class eight
texts are more of revision texts). Geographically, the study limited itself to schools in the
Municipality Division of Nakuru District where a representative sample of five schools was
taken.

Although Kiswahili and Mathematics are core subjects in the primary school curriculum, the
study does not consider them because Kiswahili would require a translation which might
bring in a new dimension to the study outside its scope, and Mathematics has little to offer in
terms of language use. The study also considered only the language aspects that are stylistic
in nature within the selected textbooks. Also, only the phrases that have HIV/AIDS message

were selected to constitute the study text.

Lt Limitations of the study

The greatest limitation was that of time since the research was undertaken when schools were
in session and both the personal interview and the tests had to be fitted within the time
allowed by the school administration. Some teachers were also uncomfortable about being
tape recorded but their fears were allayed when they were convinced of confidentiality. Only
in one particular case did a teacher totally fail to appear for the interview and an alternative

had to be sought.

1.8 Definition of Operational Terms

Acceptability 3 This is the notion of the text receiver’s attitude in
communication.

Appropriateness  :  This is the agreement between the setting of a text and the ways in

which the standards of textuality are upheld.

4



Cohesion

Coherence

Content Analysis

Informativity

Intentionality

Intertextuality

Reader

Situationality

Study Text

Stylistics

Text

Text Linguistics

It is the manner in which the components the reader sees on the

pages are mutually connected within the sequence.

This is the continuity of senses among the knowledge activated
by the expressions of the text.
Also called textual analysis is a standard methodology in the

Social Sciences on the subject of communication content.

This designates the extent to which a presentation is new or
unexpected for the readers.
This is the purpose or intention of the writer in producing the

ext.

This is the way in which production and reception of a given

text depends upon the participants knowledge of other texts.

Refers to the teacher and the class seven pupil.

This is the designation for the facts which render a text relevant

to a current or recoverable situation of occurrence.

These are the thirty nine phrases that were identified as having
a HIV/AIDS related message.

Refers to the study of methods used in written language.

Is a communicative occurrence that meets seven standards of
textuality. Both speech and written language are seen as a text
within linguistics.

A discipline which analyse the linguistic regulative and

constitutive features of texts.



CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter reviews literature on earlier works in text linguistics and HIV/AIDS education
and discusses how they relate to this study. Observations are thereafter made as to how each
of the works benefits this study or differ from it. The review is subdivided into sub sections
related to these areas of study.

The chapter also details the theoretical framework that was used. This was derived from the
standards of textuality by Beaugrande and Dressler (1981) and Mills model of stylistic
Analysis (1995). They were useful tools in that they assisted in the examination of text books
used in HIV/AIDS education in Primary School.

22 General views on Text linguistics and HIV/AIDS Education

This section discusses the general review done with reference to Text Linguistics and
HIV/AIDS Education. The various sub sections include; The evolution of text linguistics, the
representations of a discourse text, the role of context in Interpretation, content Analysis and
readability and textuality, Education — a window of hope, strategies and intervention to slow
the spread of AIDS,HIV/AIDS and Sex Education and Nutrition and Monitoring national
guidelines on HIV and AIDS.

2.2.1 The Evolution of Text Linguistics

“Text linguistics” cannot be a designation for a single theory or method. Instead, it

designates any work in language science devoted to the text as the primary object of inquiry.

The oldest form of Pre-occupation with texts can be found in rhetoric, dating from ancient,

Greece and Rome through the middle ages right up to the present (Beaugrande and Dressler

1981:15). These two linguists further observe that rhetoric shares several concerns with the

kind of text linguistics they explore; notably the assumptions that:

(a) The transition and arranging of ideas is open to systematic control.

(b) The transition between ideas and expressions can be subjected to conscious training.

(c) Among the various texts which express a given configuration of ideas, some are of higher
quality than others.

(d) Judgments of texts can be made in terms of their effects upon the audience or receivers.

(e) Texts are vehicles of purposeful interaction, (Beaugrande and Dressler 1981).

6



The above observations were very useful to this study because the text books under study are
vehicles of purposeful interaction and has effects on the receivers both of which are important
variables to the study. Beaugrande and Dressler (1981) further observe that the range of
stylistic studies in modern times has been rather multifarious; such as linguistics has been
employed as a tool for discovering and describing styles as done in the present study. They
also observe that despite the diversity of approaches, nearly all such work reflects the
conviction that style results from the characteristic selection of options for producing a text or

a set of texts.

When modern linguists began to emerge, it was customary to limit investigation to the
framework of the sentence as the largest unit with an inherent structure. Whatever structures
that were obtained beyond the sentence were assigned to the domain of stylistics. If we
assume that structures are always the outcome of intentional operations, then, even single

sentences must evolve through selection rather than being derived from abstract rules alone.

Texts have been a long-standing object of literary studies though emphasis was limited to

certain types for example:

(a) Describing the text production processes and results of an author in some period or setting
(b) Discovering some problematic or contestable senses for texts

(¢) Assigning values to texts

The attempts to make these tasks more systematic and objective have spurred on an expanded
scope of text linguistics which goes beyond the structures and asks how and why texts are
built and utilized, (Beaugrande and Dressler 1981:18). The present study too goes beyond
these structures and investigates why the texts under study were built and how they are

utilized.

Texts have also come under scrutiny by anthropology in its exploration of cultural artefacts
for example the importance of viewing language as a human activity in order to study
meaning. Sociology has also developed an interest in the analysis of conversation as a mode
of social organization and interaction. The field entitled Ethno methodology inquires into

correlations between patterns of speaking and social roles, how people adapt their language



behaviour in certain group encounters, how speaking conventions are established or changed,

how social dominances emerge in speaking and so forth, (Beaugrande and Dressler 1981).

According to Beaugrande and Dressler (1981), the study of conversation, is of vital
importance to a science of texts. The mechanisms which combine texts as single
contributions and into Discourses as sets of mutually relevant texts directed to each other,
reveal major factors about the standards of textuality. Cohesion is affected when surface
structures are shared or borrowed among separate texts. Coherence of a single text may be
evident only in view of the overall discourse. Intentionality is shown in the goal-directed use
of conversation and acceptability in the immediate feedback. The role of situationality is to
illustrate intertextuality in operation while the selection of contributions to conversation can

be controlled by the demands of informativity.

The ideas mentioned here are not an exhaustive survey of research on texts but rather a mere
mention of some representative work inside and outside linguistics, which reveals that
Beaugrande and Dressler’s (1981) approach is an outcome of continual evolution rather than
a confrontation or even refutation of previous theories and methods. This is a very useful
observation since the present study borrows a lot from their framework which as mentioned

above is an outcome of evolution in text linguistics; one which still continues.

2.2.2 Representation of Discourse

According to Brown and Yule (1983:6), ‘text’ is a technical term that refers to the verbal
record of a communicative act. Other authors like De Beaugrande and Dressler (1981) look
at texts as the principles of connectivity which bind a text together and force co-
interpretation. A text also has texture and whether a set of sentences are considered as a text
or not, is determined by the cohesive relationship within and between the sentences, which

creates texture.

A text can be written or spoken. Written texts have the notion of ‘text’ as a printed record.
In such a case, the author’s indication of the development of the argument contributes to the
reader’s experience of the text. Spoken texts have the notion of ‘text’ as the verbal record of

a communicative act (Brown and Yule 1983:13).



Beaugrande and Dressler (1981) argue that it would be difficult to limit the study of texts to
the artefacts of speech or writing alone. Those artefacts are inherently incomplete when
isolated from the processing operations performed upon them. If we view a text as a
document of decision, selection and combination, then many occurrences are significant by
virtue of the other alternatives which might have occurred instead. We must constantly seek
to discover and systematize the motivations and strategies according to which the creation

and utilization of texts are kept in operation.

Beaugrande and Dressler (1981) further argue that a presentation is likely to be rejected as a
non-text only if the standards of textuality are so strongly defied (for instance by total
absence of discoverable cohesion, coherence, or relevance to a situation), that communicative
utilization is no longer feasible. Such a borderline can depend on factors outside the text itself
for instance tolerance, prior knowledge of the participants’ presentation, type of text in use,

and so forth.

As the distinctions of sentence/non-sentence and text/non text lose importance, the gradations
of efficiency, effectiveness and appropriateness gain. This is due to the fact that those factors
control what people say at least as much as do the abstract rules of grammar and logic.
Procedurally, efficiency contributes to processing ease, that is, the running of operations with
a light load on resources of attention and access. Effectiveness elicits processing depth, that
is, intense use of resources of attention and access on materials removed from the explicit
surface representation. Appropriateness is a factor determining the correlation between the
current occasion and the standards of textuality such that reliable estimates can be made
regarding ease or depth of participants processing. While effectiveness and efficiency tend to
work against each other, appropriateness must mediate between these opposed factors to
indicate the proper balance between the conventional and the unconventional in each

situation (Beaugrande and Dressler 1981:11).

The quality of a text as efficient, effective and appropriate would be sensitive to the extent of
processing resources expanded upon its productions and reception. The present study is an
investigation of written texts where the factor of appropriateness is investigated. These
observations were therefore quite beneficial for example in drawing estimates regarding ease

or depth of participants processing of information in the texts.



2.2.3 The role of Context in Interpretation

Brown and Yule (1983) state that the discourse analyst takes a pragmatic approach to the
study of language in use. He/she has to account for the context in which a piece of discourse
occurs. The analyst, in investigating the use of language in context by a speaker or writer, is
more concerned with the relationship between the speaker and the utterance. In using terms
such as “Reference”, “Presupposition”, “Implicature” and “Inference”, the discourse analyst
is describing what speakers and listeners are doing and not the relationship which exists
between one sentence or presupposition, and another.  These concepts were very useful to
this study since the stylistic features identified were interpreted within the contexts in which
they occur. The study was concerned with the relationship between speaker and utterance as

it examined how the principles of textuality have been upheld in the texts.

Brown and Yule (1983:223) further observe that there are three aspects of the process of

interpreting a speaker’s or writer’s intended meaning which include:

i) Trying to work out what the speaker’s/writer’s intention is

ii) Using general knowledge at the level of both facts about the world and knowledge
which you assume you will be expected to know in the situation.

iii)  Determining the inferences which need to be made concerning the reader.

Mills (1995) also observes that there is an assumption that the audience of a text will share
certain information or knowledge with the producer of the text. Some of this information
will be of a fairly simple kind, for instance about the nature of the universe. Phrases that
work on the basis of assumed background knowledge have a strong ideological impact in
persuading people that they are in fact an accurate version of reality. By making explicit the
presupposition and inferences necessary to make the phrases make sense, it is possible to
think through the implications of what is being asserted. These observations were very useful
to the present study especially in the discussion that relate to the effects of the identified

stylistics on the reader.

2.2.4  Content Analysis
Content analysis also called text analysis is a standard methodology in the social sciences on
the subject of communication content. It is a quantifiable analysis of communicative content

found in all types if texts, newspaper articles, literary texts and so forth, on the basis of a
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predetermined framework of quantifiable data, such as key words, syntactic combinations,
and so forth (Malmkje, 1991).

Data is analysed statistically according to predetermined categories. Holsti (1996:14) offers a
broad definition of content analysis as any technique for making inferences by objectively
and systematically identifying specified characteristics of message. The method of content
analysis enables the researcher to include large amounts of textual information and identify
systematically its properties such as the frequencies of most used keywords, by detecting the
more important structures of its communication content. Yet, such textual information must
be categorized according to a certain theoretical framework which will inform the data

analysis, providing at the end, a meaningful reading of content under scrutiny.

According to Krippendorf (2004), six questions must be addressed in every content analysis.
These are as follows:

(a) Which data was analyzed?

(b) How are they defined?

(c) What is the population from which they are drawn?

(d) What is the content relative to which the data are analysed?

(e) What is the target of the inference?

The assumption is that words and phrases mentioned most often are those reflecting
important concerns in every communication. Therefore, quantitative content analysis starts
with key word frequencies. Qualitatively, content analysis can involve any kind of analysis
where communication (speech, written text) is categorized and classified. Answers to open
ended questions can be subjected to systematic analysis of textual data. The input is analyzed
for frequencies and coded into categories for building up inferences. To make valid
inferences from the text, it is important that the classification procedure be reliable in the
sense of being consistent. While methods in quantitative content analysis transform
observations of found categories into quantitative statistical data, the qualitative content

analysis focuses more on intentionality and its implications.

The present study borrows a lot from these concepts. First, the content was classified into
stylistic features which were further put into specific categories according to the frame work
proposed by Beaugrande and Dressler (1981). The research instruments were also designed

to obtain both qualitative and quantitative data according to the study objectives.
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2.2.5 Readability and Textuality

Ayieko (2003) argues that a reader’s background knowledge permits the information to be
incorporated into the pre-existing knowledge structure. So, readers who do not have an
adequate amount of additional background knowledge of a text, may find the representation
of a text as rather difficult. He further observes that Beaugrande and Dressler’s (1981)
standards of textuality can be used not just to explain textualisation but the process of reading
as well. This is significant because in the current study, the model is mainly used to analyse
discourse as structure and not discourse as process. According to him, the model is
exhaustive but very robust in its potential such as the capacity to accommodate the concepts

from artificial intelligence.

The main difference however between the current study and Ayieko’s (2003) is that though
the theoretical model used is the same, the current study is interested in the appropriateness of
language used in the texts under study while the latter used the model to investigate the

process of reading.

2.2.6 Education — A Window of Hope

The World Bank (2004) observes that the increasing role of the education sector is a
recognition that a good education is one of the most effective ways of helping young people
to avoid HIV/AIDS. Children of school-going age have the lowest prevalence of infection
and even in the worst affected countries, the vast majority of school children are uninfected.
For these children there is a window of hope, a chance of a life free from AIDS, if they can
acquire the knowledge, skills and values to help them protect themselves as they grow up.
Providing young people with the ‘social vaccine’, is a newly recognized Challenge to the
education sector and as a result, very few programmes have been in place long enough to be

formally evaluated.

James D. Wolfensohn, the then president of the World Bank, in his address to the United
Nations Security council in January 2000, observed that the education of children and youth
merits the highest priority in a world affected by HIV/ AIDS (World Bank, 2002). This is
because a good basic education ranks among the most effective means of HIV prevention. It
also, merits as a priority because the very education systems that supplies a nation’s future is
being gravely threatened by the epidemic particularly in areas of high or rising HIV

prevalence. He further observed that countries thus face urgent need to strengthen their
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education system which offers a window of hope unlike any other for escaping the grip of
HIV/ AIDS (World Bank 2002.)

These observations are useful to the present study as they underscore the importance of
education as a preventive strategy against AIDS. Such an education needs to be acceptable to
its recipients. The analysis of the language used in the text books under study is also a form
of formal evaluation since as noted above, in many countries Kenya included, HIV education

is a newly recognized challenge to the education sector and needs to be formerly evaluated.

2.2.7 Strategies and Interventions to Slow the Spread of AIDS
NASCOP (2001) observes that to meet the challenge of the HIV/AIDS pandemic, the
government of Kenya recognized the need to establish clear policy guidelines and effective
organizational structures. It therefore began to develop a national HIV/ AIDS policy in 1996,
where nine technical committees were established to organize expert information and draft
sections of the policy. Their work was presented in meetings held throughout the country, and
together with suggestions from other parts of the society, they came up with a policy that was
presented to parliament and approved on 24" September, 1997, as sessional paper No. 4 of
1997 on AIDS in Kenya. The approval of the sessional paper provided a policy framework
within AIDS prevention and to control the efforts that need to be undertaken for the next 15
years and beyond. Its objectives are;
(a) To give directions on how to handle controversial issues, taking into account the
prevailing circumstances and the socio- cultural environment.
(b) To enable the government to play its leadership role in AIDS prevention and control
activities.
(c) To ensure that appropriate institutional framework for effective coordination of

HIV/AIDS programme activities was in place.

The interventions recommended for preventing the transmission of HIV include:
interventions to prevent hetero sexual transmission of HIV such as promotion of abstinence,
faithfulness or reduction in number of sexual partners, use of condoms, STD control through
encouragement of VCTs and provision of AIDS education for the youths. These
recommendations are important to this study as they underscore the importance that
government attaches to HIV/ AIDS education. This study however, goes beyond a mere

description of education as an interventional programme and evaluates the material designed
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for this education to find out how appropriate they are and how effective they would be in

achieving the intended goals.

2.2.8 Sexual Freedom, HIV/ AIDS and Sex Education

Chukwu (2003) observes that sexual freedom is as important as every other form of objective
freedom that we need in society, for instance political and religious freedoms. However, he
posits that a society can ensure sexual freedom if it is guided by sex education and methods

of preventing sexual diseases.

He further observes that without sex education, sexual freedom may become a source of
havoc to society as STDS are bound to spread. He argues that in view of the enormous impact
of the scourge in African society, the enforcement of sex education throughout the continent
is essential now more than ever before, though some instutionalized religions and cultural
traditions oppose and criticize any attempt to introduce sex education in our institutions of
learning, yet such establishments offers no pragmatic remedies to the pandemic. He suggests
the need to overhaul our world view about sex to keep pace with the changing human social
life.

Ndung’u (2002) makes a significant point when he attempts to show that lack of adequate sex
education is a crucial factor in the spread of HIV among the Africa youth. He asserts that
while the traditional society deal in matters pertinent to sex and family life during puberty
rites, the modern youth do not benefit from sex education as most parents consider it a taboo
and teachers sideline it unless it is part of the examinable topics in the curriculum. Chukwu
(2003:86) argues that though some religious groups reject sex education believing that it will
cause more harm than good, we are faced with an ethical dilemma in which we cannot afford
to suspend decision and action and still consider ourselves as moral persons. He further
argues that the benefits of sex education in terms of curbing the AIDS menace outweigh the
alleged harm that it might lead to in terms of immoral sexual behaviour. Therefore, failure to
introduce sex education becomes a greater evil than to enforce it in African Education

Institutions.

While the basic argument is the same that there is need to educate the youth on HIV/AIDS
related matters, these observations have slight differences with the current study for example

in their use of terminologies such as ‘sex education’. The research problem however has
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been echoed by Chukwu (2003) that some religious groups believe such an education would
harm the society. Also, while he tries to justify why education should be used as an
interventional programme, this study is different in that it is a step further ahead as it is an
evaluation of materials already prepared for purposes of AIDS education, with a view of

determining their appropriateness.

2.2.9 Communication about Nutrition and HIV/AIDS

The Kenya National Guidelines on Nutrition and HIV/AIDS has been compiled to enhance
the knowledge and skills of health providers, communities and the public at large. To be
effective, the Guidelines’ information must be shared with many people in many sectors.
Commitment to effective and caring communication must come from everyone involved in
the fight against HIV/AIDS such as donors, health workers, policy makers, teachers and
families — each in their own way (NASCOP 2007:85).

According to Dr. Nyikal, the current Director of Medical Services, education and support
about nutrition, particularly in nutritionally — vulnerable populations is essential. In the
management of HIV infection, correct and consistent information on nutrition is part of the
continuum of care and support of People with HIV/AIDS (PWHA). This information is
contained in The Kenya National Guidelines on Nutrition and HIV/AIDS, (2007). The
guidelines help improve the quality of life of those infected and affected by HIV/AIDS and
mitigate the socio-economic impact of HIV/AIDS. They also help users to develop new
strategies and activities or review existing ones, in the nutritional care for PWHA and even
for the population in general.

According to NASCOP (2007:86), information on nutrition and HIV and AIDS is not widely
available, known and applied in programmes. It is useful therefore to determine the gaps and
identify the role of nutritional care and support of HIV and AIDS amongst the target group.
Good nutrition is a critical part of HIV and AIDS management. So, there should be
coordinated effort which includes posters, brochures, leaflets and radio messages whose
messages must be grounded in the reality of the population. For instance, a photo of a
popular footballer alongside nutrition tips may be valued and not discarded by the youth.
Strong displays may also be set up in health centres, schools and meeting places with
information that is renewed regularly. This can be used as teaching aids in schools or a

reference during discussions in health facilities (NASCOP 2007:86).
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A sound understanding of the importance of nutrition for the young generation regardless of
HIV status will lead to healthier population in the future. NASCOP (2007:87) proposes that
schools are best placed to promote information on nutrition and HIV/AIDS to children and
adolescents. This, they argue, can be integrated within existing programmes at the school
such as the feeding programmes, life skills education and so forth. They also propose that the
subject of nutrition and HIV be integrated in existing youth programmes such as Guides and
Scouts and include the message in subjects such as Biology. Considering that the present
study is an investigation on school text books which are a means of communicating the
HIV/AIDS message, this proposal is quite essential and relevant. The guidelines also
emphasize on the need for continuous feedback on the approaches used for communication as
this will help to sharpen the strategies chosen and make them more effective. Monitoring the
communication strategy while keeping in mind the objectives for each target group can help
policy makers to monitor the desired changes amongst the target, for instance PWHA. This
way, remedies can be suggested such as greater resource allocation by policy makers to
PWHA (NASCOP 2007).

2.2.10 Monitoring and Evaluation of Kenya National Guidelines on Nutrition and
HIV/AIDS
Monitoring is the continuous process of measuring progress in achieving specific results in
relation to a programme or project plan. Monitoring activities assist National Policy makers,
programme managers and others, in setting priorities for capacity building, service provision,
resource allocation and standards of care (NASCOP 2007:90). A variety of indicators can be
used to monitor the use, progress and outcomes of nutritional care and support. Such would
include:
(a) Number of training institutions with nutritional care and support incorporated in their
training programmes.
(b) Number of training sessions/workshops organized for service providers from both
public and private sectors.
(c) Number of service providers (counsellors, health educators, social workers, teachers)

trained in the use of the guidelines.

Evaluation determines the worth of an intervention strategy or policy. This will look at the
relevance of the guidelines in Kenya, their effectiveness in achieving set objectives, their

impact and sustainability of application. Formal evaluations require careful planning and
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protocols may require scientific and ethical review. Information from impact evaluations
should be widely disseminated in order to improve practices, scale up good interventions,

revise guidelines and inform policy makers (NASCOP 2007:92).

The current study benefits from these observations since it is a form of formal evaluation on a
HIV/AIDS interventional strategy. This way the findings will greatly assist in determining

the worth of the intervention and its effectiveness in achieving the set objectives.

2.2.11 Summary

In conclusion, it is important to note that the concepts and ideas drawn from the literature
review were quite useful to this study. For instance, the concept of appropriateness as a factor
determining the correlation of the current occasion and the standard of textuality such that
reliable estimates can be made regarding ease or depth of participants processing, is very
crucial to this study. The process of content analysis is also adopted in the study where
textual information is systematically analysed. In a general sense, the study is also important
as a form of formal evaluation of textual information meant for HIV/AIDS education in our

primary schools.

2.3 Theoretical Framework

This study was guided by Beaugrande and Dressler’s (1981) standards of textuality
augmented by Mills (1995) model of stylistics analysis. The study is founded on the focus
that a text must meet seven standards of textuality in order for it to be communicative and
that upholding of these standards is what determines its appropriateness. Both frameworks
are discussed below. Starting with the standards of textuality. According to Beaugrande and
Dressler, a text is a communicative occurrence which meets seven standards of textuality.
They argue that if these standards are not considered to have been satisfied, the text will not

be communicative. The seven standards are discussed below.

2.3.1 Cohesion

This is the sticking together of the various elements of the text. It is the manner in which the
components that the reader see on the pages in print are mutually connected within the
sequence. Cohesion is upheld by fitting elements into short range grammatical dependencies.
Syntax for example, imposes organizational patterns upon these surface elements of the text

in long-range stretches of text. The major cohesive operation is discovering how already used
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elements and patterns can be re-used, modified or compacted for long-range stretches of text.
The devices used for cohesion are, recurrence, paraphrases, junctive and ellipsis. Recurrence
is the direct repetition of elements, Paraphrase is the recurrence of content with a change of
expression, Junctives signal the relationship among events or situations and Ellipsis is when

certain elements are omitted from the text (Beaugrande and Dressler 1981:49).

Cohesion can further be supported by tense and aspect. From the point of view of readers,
the following distinctions are necessary:

a) Past, present and future times

b) Continuity versus single points

c) Finished and unfinished are important in the organization and realization of text

cohesion.

The distinction of text world situations or events given above are important for the readers’
perception of cohesion. Beaugrande and Dressler (1981) note that any particular verb or
other predicating word assumes in each use a given ‘perspective’ on a ‘scene’. This

ascertains how cohesion is achieved in texts,

2.3.2 Coherence

This is the continuity of senses among the knowledge activated by the expressions of the text
(Beaugrande and Dressler 1981). It concerns the way the various parts of the text are
mutually accessible and relevant. Sense is the knowledge that is actually conveyed by the
expressions in a text. Expressions may have several virtual meanings but under normal
conditions, only one sense. According to the standards of textuality, a text will make sense
because there is knowledge activated by the expressions of the text. When readers are unable
to discover any continuity, then it does not make sense. When readers are given a particular
expression, they tend to activate roughly the same chunk of knowledge that can be recovered
or activated, with more or less consistency. This aspect of the theoretical model was used to
investigate how expressions are assigned conceptual senses and how senses are put together
into large configurations of a textual world. Beaugrande and Dressler (1981) note that the
sense of an expression or content of a concept are defined as an ordered set of hypotheses

about assessing and activating cognitive elements with a current pattern.
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2.3.3 Intentionality

According to Beaugrande and Dressler (1981), this is the intention or purpose of the writer in
producing the text. It is mostly an outcome of cohesion and coherence. Writers may
deliberately ignore coherence for special effect. The writer is careful to maintain the
intended topic even when digressions occur so that the superior goal of his/her long-range
plan is upheld. The use of plans and goals helps to better analyse the meanings of words
whose subtleness conceal their intention. The term situation management is when the text
produced is trying to steer the situation toward some goals. The simple reaction to a situation
by describing or narrating available evidence is called situation monitoring. Here, the writer
is concerned that the set of occurrences should constitute a cohesive and coherent text, one
which can be utilized in fulfilling the writer’s intention to attain a desired goal that is

unveiled in the plan.

2.3. 4 Acceptability

This is the notion of the text receivers’ attitude in communication. Text receivers must
accept the text as a cohesive and coherent one capable of utilization. Acceptability includes a
tolerance range for such minor discontinuities or disturbances, provided continuity can be
restored through problem solving. Acceptability can be identified with the reader’s ability to
extract operating instructions from the utterance in the text. It must be evident from the text
and situation what these instructions are. The ability to detect and accept other people’s goals
indicate the acceptability of a text and its successful communication. Writers must be able to
anticipate the reader’s responses as supportive of or contrary to a plan by building an internal
model of the readers and their beliefs and knowledge. The amount of tolerance the readers
exercise as they try to resolve coherence is known as inference and it contributes to the

acceptability of a text (Beaugrande and Dressler 1981).

2.3.5 Informativity

Informativity designates the extent to which a presentation is new or unexpected for the
‘readers. The texts produced have to be informative and their content will always be
unpredictable to some extent (Beaugrande and Dressler 1981). There is a range of three order
of informativity. First order occurrences are rather trivial. They are integrated into the
setting such that they receive very little attention. In most cases, readers pay very little
attention to them or might skip over them in the reading process. This order includes articles,

prepositions and conjunctions. Standard procedures applied to first order occurrences in
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communication would be defaults and preferences. These procedures minimize the
processing load so that attention is reserved for higher-order occurrences. Second order
occurrences are obtained when defaults which are conventional aspects of a situation and
preferences which is the disposition toward one option over another are overridden. Third
order occurrences demand much attention and processing resources. Readers must do a kind
of problem solving known as motivation searching. If reversed and so require going back to
find motivation in earlier occurrences, they are doing backward downgrading. If they want to
consider later occurrences, they are doing forward down grading. Informativity of a text that

conforms to established plot structure and theme is very low (Ayieko 2003).

2.3.6 Situationality

In the current theoretical model, situationality is the designation for the facts which render a
text relevant to a current or recoverable situation of occurrence. The extent to which one
feeds one’s belief and goals into one’s model of communication is known as mediation. The
accessible evidence in the situation is fed into the model along with our prior knowledge and
expectations of how the real world is organized (Beaugrande and Dressler 1981:163).
Situation monitoring is used to refer to a text whose function is to provide a reasonable
unmediated account of the situation model. Situation management is the term used when the
dominant function of a text is to guide the situation in a manner favourable to the writer’s
goals. Situation monitoring is a kin to problem solving. The author may notice some
unexpected object or event and make it the topic of the next text. Plan boxes are the key
action that accomplish the goals. There are three pre conditions: controllable, uncontrollable
and mediating. Plan escalation is a means of creating mediating preconditions. Each text

must be relevant to the situation in which it occurs.

2.3.7 Intertextuality

This is the way in which production and reception of a given text depends upon the
participant’s knowledge of other texts. Text types are defined along functional lines: that is
according to the contributions of texts to human interaction. Narrative texts utilize actions
and events in a particular sequential order. There is a frequency of conceptual relations for
cause, reason, purpose, enablement and time proximity. The surface text should reflect a

corresponding density of subordinations (Beaugrande and Dressler 1981).

20



2.3.8 Summary

Beaugrande and Dressler’s (1981) theory is suited for this study due to its numerous
advantages. The theory aids in data collection in that it allows the formulation of questions
that make it possible to test the standards of textuality. This way, the appropriateness of a
text which is the agreement between its setting and the ways in which standards of textuality
are upheld is determined. Furthermore, its observations are used in data analysis and

discussions together with that of the other selected theoretical framework.

2.3.9 Mills Model of Stylistic Analysis
Mills (1995) observes that stylistic analysis can be done at the level of the word, the phrase
and discourse. The present study concentrated on analysis at the level of the phrase/sentence,

since the textual information under study mainly use the sentence.

Mills (1995) further observes that analysis at the level of the phrase is concerned with the
way that we analyse language beyond the level of the word. When we concentrate on words
in isolation, it can sometimes appear that we have a particular view of meaning that is, that
meaning is located within the word, yet words only make sense in relation to their co-text and
context. The way meaning takes place often involves the process of meaning productions not
being accessible at the literal level of the individual words of which the sentence is
composed. Thus, the meaning production leads to the construction of language features

which in this study include the following:

1. Euphemisms

Euphemisms are roundabout expressions, substituting indirect, vague, pleasant and mild
words for more explicit and offensive ones, with the purpose of avoiding taboos, showing
elegance or avoiding hurting other people’s feelings. Almost all cultures seem to have
certain notions or things that people try to avoid mentioning directly, even when there is such
a term in the language. The most salient characteristics of euphemisms are the use of
abstract, vague or favourable metaphoric or metonymic expressions which hide the

unpleasant or unmentionable aspects of persons, things or events (Zhengiang, 2006).

Euphemisms are so widely used in social communication. Euphemistic phrases are

preconstructed and have patterns of background knowledge which gives them meaning. The
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person using the phrase does not claim responsibility for inventing it but is simply calling

upon pre-existing knowledge which is to be assumed as self-evidently true (Mills, 1995).

Euphemisms are powerful linguistic tools that are embedded so deeply in our language that
few of us, even those who pride themselves on being plainspoken, ever get through a day
without using them. Their function is to protect the speaker/writer, hearer/reader from
possible effrontery and offence. This offence may occur in the broaching of a taboo topic
such as religion or death, or by mentioning subject matter to which one party involved may
be sensitive such as politics or social issues.

2. Presuppositions and Inferences

Phrases must be interpreted by drawing on factors other than the simple literal meaning of the
words of which they consist (Brown and Yule, 1983:223). They state that there are three
aspects of the process of interpreting a speaker’s/writer’s intended meaning in producing
discourse. These intended meanings are; the intention of the speaker/writer, use of general
knowledge at the level of both facts about the world and knowledge which you assume will
be known about the situation. These aspects determine the inferences which need to be
made. Speakers/writers have an assumption that the audience of a text will share certain
information or knowledge with the producer of the text. Some of this information is of a
more ideological nature (Mills, 1995:131). This study is concerned about this (ideological)

kind of information.

Mills, further argues that when knowledge is embedded within the background necessary to
make sense of the phrase, it is more difficult to contest. Such phrases have a strong
ideological impact in persuading people that they are infact an accurate version of reality.
This study adopts the contention that there are patterns of background knowledge which are

presupposed when texts address issues for example on HIV/AIDS.

3. Transitivity Choices

The study of transitivity is concerned with how actions are represented, what kind of actions
appear in a text, who uses them and to whom they are done. When we make choices between
different types of processes and different participants and between the different roles that
participants might take, these decisions are shown syntactically through transitivity choices.
It is possible to make more general statements about the way that characters view their

position in the world and their relation to others (Mills, 1995).

22



Transitivity analysis can yield complex insights into reading a text. Rather than simply
assuming that we can interpret these stylistics as having particular meaning, it is important to
note that, they too, like other linguistic choices have a range of meanings dependent on the
context in which they occur and the presuppositions which the reader brings to bear on the
interpretive process. Mills (1995) further argues that the analysis of language items in
isolation is insufficient and that stylistics need to turn to an analysis of these larger scale
features in order to be able to describe the meaning of texts (Mills 1995). This is a very

useful concept to this study, as the sentence is the primary object of investigation.

2.3.10 Summary

The model was useful in identification and description of the stylistic features that the phrases
identified were coded into. It also made it possible for the study to test the standards of
textuality since the elicitation test was designed on the basis of those stylistic categories.
Some of the main tenets of this theory such as how words acquire meaning in relation to their
context and co-text and the way meanings involves processes not accessible at the literal level

of the word were very useful in the analysis of the data collected.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction
This chapter discusses methodology used in this study. It is divided into four sections;
Research design, sampling procedures and sample size, data collection, data recording and

data analysis.

3.2 Research Design

The design adopted in this study is content analysis which is also referred to as text analysis
This is a standard methodology in the social sciences on the subject of communication
content. The method of content analysis enables the researcher to include large amount of
textual information and identify systematically its properties. Such textual information is
categorized according to a certain theoretical framework which informs the data analysis

providing at the end a meaningful reading of content under scrutiny.

3.3 Sampling Procedures and Sample Size
In this section, procedures that were used to sample the schools, respondents, text books and
study text are discussed together with the procedures followed to access the research

community.

3.3.1 Sampling Subjects Offered in the Curriculum

Kenya Institute of Education (KIE) has recommended five core subjects in the primary
school curriculum. These are Mathematics, Science, English, Kiswahili and Social Studies.
Since the study chose a stylistic approach, only those subjects that would provide the required
data for the research were purposefully selected. The study thus chose three out of the five

subjects, which are English, Science and Social Studies.

3.3.2 Sampling Text Books

KIE has also recommended a variety of text books to be used. After a general survey which
revealed what most primary schools use, the study made a sample of two text books in each
of the three subjects sampled to make a total of six text books. The six text books are
Primary Science, Explore English, Understanding Science, Comprehensive Social Studies,

Primary English and Our Lives Today. 1t also purposefully sampled class seven as the most
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ideal for purposes of this study, since it is the class that has been exposed to the integrated
curriculum for a longer time considering that class eight texts are designed to revise what has

been covered so far in the curriculum with regard to HIV/AIDS concepts.

3.3.3 Sampling the study text
The study made a purposeful selection of all sentences and phrases that have got a message
related to HIV/AIDS in all the selected textbooks. Out of the six text books, thirty nine

phrases were identified and these constituted what is referred to in this study as the study text.

3.3.4 Sampling Schools

The study was a case study of Municipality Division of Nakuru District and therefore
targeted all the primary schools in the Division. Due to cost and logistic reasons however,
sample schools were purposefully selected from across the five Zones in the Division
depending on the text books that the schools were using. The Division has seventy three

Primary schools and the five schools sampled formed six percent of the target population.

3.3.5 Sampling Respondents

One of the assumptions of this study is that text book readers are both teachers and pupils.
Thus, the study chose the two categories as respondents. Ten pupils from class seven were
randomly sampled in each of the five schools, which provided a total of fifty respondents.
Two class seven teachers were also selected out of those who teach the targeted subjects,
giving a total of ten respondents. The students responded to a reader response elicitation test
that was designed to assess the various standards of textuality and which had been designed
based on the study text. The teachers responded to an interview schedule also designed to
assess the standards of textuality. The respondents had to base their arguments on the
sampled texts. All the respondents were provided with copies of the sampled textbooks with

the study text highlighted in each case.

3.3.6 Accessing the schools

Before any research could be undertaken, a letter of introduction was sought for from the
chairperson of Literature, languages and linguistics department. The District Education
Officer (DEQ) also gave written permission to collect data from schools in the Division. A
copy of the letter of introduction and the permit from the DEO was presented in person to

each of the headteachers in the sampled schools. The headteacher and the researcher worked
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out a time that would be convenient for the schools. In each of the schools, either the class
teacher, the deputy headteacher of the senior teachers facilitated the collection of data. With
the help of the subject teachers, the pupils and the teachers’ population were sampled. Only
in one school was one teacher substituted with another when she failed to turn up for the

interview,

3.4 Data Collection
In this section, the tools used for the collection of data are discussed. These are the

unstructured interviews and the reader-response elicitation test.

3.4.1 Unstructured Interview

The study used an unstructured interview for the teachers (refer appendix 1), with the
researcher conducting them in person. The questions were based on the study text. The
teacher being interviewed was supplied with a copy of the text books in the subject he/she
teaches. They were given time to read through the section on HIV/AIDS. The researcher
then interviewed each one of them separately. The questions were designed in such a way
that the respondent provided his/her own answers regarding the textbooks and how learners

respond to them.

This method was useful in that it aided in collection of detailed and varied responses from the
different respondents. On the strength of these responses, credible conclusions were made.
The information was coded into the seven standards of textuality. The personal interview
was also advantageous since it involved physical contact and interaction with the
respondents. It also provided an opportunity for the respondent to clarify and elaborate on
certain points resulting into more detailed information. The sample of two teachers per
school was also a convenient number and it was possible to work with them within the

stipulated time.

3.4.2 The Reader Response Elicitation Test
The test was designed to determine how the standards of textuality have been upheld. The
standards of textuality provided the categories within which the questions were coded. The

test constituted of questions whose marks added up to a total of thirty (refer appendix 2).
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The readers were also supplied with copies of the text books for reference because some
questions were based on the pictures in them. All the pupils responded to the test but only
ten scripts were randomly sampled for marking. The test took one hour and was administered
in the classroom with the help of the subject teacher. Except for one case when the
researcher was left in class alone, in all the other cases, both the researcher and the subject
teacher remained in the classroom. The researcher then marked all the readers’ responses and
awarded marks per category and calculated the totals per respondent. The sample of ten
pupils per school was a convenient number to work with especially when it came to marking

the test.

3.5 Data Recording
This section gives the type of data recorded, the equipments used and the purpose for

recording.

3.5.1 Types of Data
The data collected comprised thirty nine sentences/phrases identified from the text books.
There was also data from responses and answers to the questions in both the interview for

teachers and those from the reader response elicitation test for the pupils.

3.5.2 Written Records

This section discusses how data was collected and recorded. First, the researcher read all the
six sampled texts and identified all the phrases or sentences that have a HIV/AIDS related
message. Since some phrases were repeated either in the same text or in different texts
directly or through paraphrasing, repetition of ideas was avoided when compiling the final list
of thirty nine phrases. These thirty nine phrases constitute the study text. Other written
records include the information that was obtained during the interviews, and the responses

from the pupils’ reader response elicitation test, since they were in written form.

3.5.3 Audio Recording

Two teachers from each school were interviewed and this was recorded. Each respondent
was first supplied with a copy of the text book on the subject he/she teaches and was asked to
refer specifically to the section containing information on HIV/AIDS. Each one of the
teachers (interviewees) was given time to read through the excerpts after which a personal

interview was conducted, giving a total of ten interviews. The responses were recorded and
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could be played and re-played later for analysis for as many times as the researcher found it

necessary.

3.5.4 Ethical Issues

Sampling the respondents especially the pupils was handled by their teachers who also gave
consent to the researcher to administer the test. The researcher had to talk to them and assure
them of anonymity and that the information given would be handled with confidentiality and
only for purposes of the current study. As a result then, neither the names of the respondents

nor those of their schools are mentioned in this study.

3.6 Techniques used in Data Analysis

The study aimed at identifying stylistic features used in primary school textbooks with
reference to HIV/AIDS concepts, describing them and analyzing the effects they have on the
reader. After the transcription and presentation of the data collected, both quantitative and

qualitative methods of data analysis were used.

3.6.1 Transcription, Presentation and Analysis of Data

Since HIV/AIDS message is integrated for instance within stories or other topical issues
discussed in text books, the researcher identified only those phrases/sentences from the
sampled text books which have a HIV/AIDS related message. These phrases were the ones
that constituted the study text for the current study. The phrases were then coded into
different stylistic categories depending on their structure and functions within their context.
Below is a sample table of the frequencies and percentages of the identified stylistic features.

These are the features that the identified phrases were finally coded into.

Table 3.1 Frequencies and Percentages of the Stylistic features identified

Stylistic feature Frequency(f) Percentage(%)
Euphemisms 3 3
Presuppositions 5 13.4
Transitivity choices 31 793
Total 39 100
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Data from the interview was first transcribed, and classified according to the objectives of the
study. Interpretations were then done and conclusions drawn from the findings. This data

was very useful during the discussions.

Data from the elicitation test was marked and then each of the categories was analyzed
individually in terms of frequency and validity inference. Each test item was awarded one
mark for every correct response and zero for every wrong response to get a maximum total
score of thirty per respondent. Below is a sample table summarizing readers responses to

Cohesion and Coherence in the Elicitation Test.

Table 3.2: Frequencies and Percentages of Reader’s Responses to Cohesion and

Coherence in the Elicitation Test

Scores Frequency(f) Percentages(%)
0 1 2
1 4 8
2 12 24
3 20 40
- 11 22
2 4
Total 50 100
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CHAPTER FOUR
LANGUAGE USED IN THE TEXTS

4.1 Introduction
This chapter identifies and describes stylistic features used in the texts and also discusses the

analysis of the identified stylistics.

4.2 The stylistic features and study text

The current study chose the sentence/phrase as the primary object of inquiry. This is because
the textual information in the text books under study is in form of sentences. The study
therefore first identified the sentences that contain the relevant information as per the
objectives of the study and these were then categorized into various stylistics namely;
Euphemisms, presuppositions and inferences and transitivity choices, depending on their
functions and structure. The section thus identifies and describes these linguistic choices. For
this to be achieved the study first describes the sources of these phrases in terms of how
much of the research population uses them and describes how much HIV/AIDS information
is found in each text. The study text was constituted out of text books meant to teach English

Science and social studies in Primary schools these are discussed below:

4.2.1 Explore English

The researcher visited five schools in total out of which three used this text book as a main
class text. This translates to 60% of the total sample. This research established that teachers
prefer the text book because of the simple language used as this enables the reader to
understand more easily. However, one teacher observed that the text book “offers very little
in as far as HIV/AIDS education is concerned”. This turned out to be an accurate observation
because out of the entire text book, only three phrases could be identified as containing
information related to HIV/AIDS as opposed to other text books that contained more

information as seen from the number of phrases identified.

4.2.2 Primary English

Out of the five schools visited by the researcher, two used this text book as a main class text.
This translated to 40% of the sampled schools. Teachers criticized it as a more advanced
book for instance, the section dealing with HIV/AIDS concepts which “expects the reader to

use knowledge from other sources to design posters”. The reader is only given tasks to
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perform without any explanations however brief on HIV/AIDS or even how to design a

poster. This is shown by the illustration below:

Example 1
Design a poster telling people what causes HIV/AIDS.
Phrase §

One respondent observed,
I think writers assume that the teacher will be there to explain and that some expressions used
are so common that the reader should know their meanings ...
Social Studies teacher, school 2.

This research further established that the text book does not contribute much in terms of
HIV/AIDS education because only three phrases could be identified as containing
information related to HIV/AIDS.

4.2.3 Primary Science

Out of the five schools visited by the researcher, four use primary science as the main class
text for teaching science. This translates to 80% of the research population. According to the
teachers, the general feeling is that the use of a dialogue is useful since it “deals with
concepts from known to unknown”. However, two of the teachers interviewed took issue
with the text book in as far as the content of the dialogue provided is concerned. Some
teachers wondered whether children can really discuss the myth of ‘sexual cleansing’ of an

AIDS victim as in the observation below:

The experience in Primary Science text can only be relevant to pupils who understand curses,
witcheraft, etc. Our school is in an urban set up and many of our children may not make sense
out of such information.

Class 7 Science teacher, School 2.

Another one observed that the dialogue sounds like two grown ups speaking but the message

is told through children characters:

With reference to Primary Science, the conversation between the two boys does not seem
possible amongst children — it sounds more appropriate for adults. Also some ideas
mentioned may not make sense especially to urban children e.g. the idea of ‘cleansing’. They
might think it refers to bathing and therefore miss out on the intended meaning...

Class 7 Science teacher, School 3.
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The text book however was credited for using pictures and diagrams for illustrations which
teachers felt are quite captivating. This research also established that the text book has also
given a lot of details which are “simple and relevant”. This observation is further attested to
by the fact that the text book contributed twelve phrases that contain information on
HIV/AIDS.

4.2.4 Understanding science

The text book is used in only one out of the five schools visited by the researcher. This
translates to 20 per cent of the research population. One of the teachers interviewed observed
that the text book discusses HIV/AIDS issues in a summarized form which according to her
is not enough. She cited an example of the table given which summarizes myths and
misconceptions about HIV/AIDS. According to her, more explanation is needed especially
since information on myths related to HIV is new to the reader (it has not been taught earlier

in the curriculum).

She says:
There is a lot of assumption that learners must have come across the information either in
previous classes or through the mass media; an assumption which may not always be the case.
Many times the teacher has to come in and clarify information which is unclear or difficulty.
Science teacher, school 5
On the other hand a teacher who uses it as a main text argued that he finds the text book
adequate since it offers a lot of information on HIV/AIDS. The only weakness according to
him is that, a class seven reader in most cases requires a little bit more clarification of many
issues discussed in the text. He therefore feels that the text book is not enough without the
teacher’s assistance if the reader is to understand the HIV/AIDS concepts clearly. For

instance he says:

...some information is confusing e.g. “AIDS has no cure but there are medicines to help those
infected”. Without further clarification such a statement may sound contradictory to a learner,
infact that is what most of them think.

Science teacher, School 4.

From this text, twelve phrases containing a HIV/AIDS related message were identified.

4.2.5 Our Lives Today
This is a social studies text book. Amongst the research population, it is used in two schools
which translate to 40 per cent. According to teachers who were interviewed and use the text

as a main class text, “the text offers generalized statements™ in as far as HIV/AIDS issues are
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concerned. One teacher pointed out that text book writers sometimes make a lot of
assumptions that either the reader will understand through use of knowledge from other

sources or the teacher will be there to explain. He pointed out for instance,

Example 2
HIV/AIDS has led to the death of many people who would be creating wealth.
Phrase 33

In this example, he feels that it may not be easy for readers to understand unless the teacher
explains, especially considering the context within which the phrase occurs. The two teachers
interviewed and who use the text book as the main text in their schools were in agreement in
their observation that HIV/AIDS concepts have not been discussed adequately in this text.
This observation is attested to by the fact that only five phrases that contain a HIV/AIDS

related message were identified.

One of the teachers stated:
A lot of information is left out, since only statements related to HIV/AIDS are issued in the
Social Studies text. In such cases, I think the learner needs to know much more than what
he/she is offered by the book. For instance in Our Lives Today, for a pupil to understand the
idea of ‘generating wealth” and relate it to HIV/AIDS, he/she will need more knowledge than
what is provided. '
Social Studies teacher, School 4.

4.2.6 Comprehensive Social Studies

Out of the five schools visited by the researcher, three use the text as the main social studies
text book in class seven. This translates to 60 per cent of the research population. According
to the teachers interviewed, HIV/AIDS concepts are clearly explained using simple language.
They are also further illustrated through pictures which the teachers expressed are quite
captivating to the young readers as seen in the observation below. However, text book writers

should take into consideration the aspect of meaning.

One of the teachers interviewed said:

Most Social Studies books have pictures of the infected in hospital beds or homes. While
pictures are captivating. this 1 feel can create the impression that all HIV positive patients are
bedridden. Writers therefore should be very careful not to leave room for misunderstanding or
misinterpretation of their examples.

Social Studies Teacher, School 5.
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This research observed that the information on HIV/AIDS is so sketchy in this text book, a

fact that was attested to by the fact that only four phrases were identified from it.

4.2.7 Summary

It was very necessary for this study to go through these text books because they are the ones
that provided the research with the primary information which led to the identification of the
phrases. These phrases are very crucial to this study since they are the ones that are classified
into the various stylistic categories and later analysed to establish their effects on the reader
which are the primary objectives of this study. Below is a table illustrating the distribution of
the text books amongst the research population arranged in ascending order. This way, it can
be observed that Understanding Science is used by 20 per cent of the research population
while Primary Science is used by 80 per cent. Primary English and Our Lives Today is each
used by 40 per cent of the population while Comprehensive Social Studies and Explore

English is each used by 60 per cent.

Figure 4.1 Text books distribution amongst the research population

100%
Key
80% I Understanding Science
5 2 Primary English
= 60% - 3 Our Lives Today
‘:S 40% 4  Comprehensive Social
= Studies
= 20% 5 Explore English
6 Primary Science

0%

Text Books

4.3 The Study Text

One of the main objectives of this study is to identify stylistic choices used in Primary School
text books with reference to HIV/AIDS Concepts. This study therefore first identified all
phrases/sentences within the sampled texts that have information on HIV/AIDS. This
research finally came up with a total of thirty nine phrases. sourced from all the six sampled
text books. Since some information was similar in different texts, repetition was avoided

when compiling the final list of thirty nine. Below is a list of these phrases and they are the
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ones referred to as “the study text” in this research work. The thirty nine phrases are the ones

that constitute the study text.

4.3.1 List of Phrases that Constitute the Study Text

10.
L
12
13,
14.
15.
16.
47
18.
18,
20.
2l
22,
23,
24,
25.
26.
27
28.
29.

AIDS is a disease which can spread through sharing of needles and syringes.
The killer disease.

This was done as a precaution against the spread of HIV/AIDS.

. Design a poster illustrating how to help people with HIV/AIDS.

Design a poster illustrating what causes HIV/AIDS.

Design a poster illustrating myths about HIV/AIDS.

Slimming disease.

The curse.

People with HIV/AIDS suffer from several different diseases from time to time because
their resistance to infection is weakened.

Be safe.

Was made clean by another uncle.

Avoid risky behaviour that may lead to further infection with HIV/AIDS.

He died of the curse.

Is HIV/AIDS real or just a myth?

HIV/AIDS has no respect for age, race, religion or profession.

Do not be one of them.

She is now coming to live with us.

People who are infected by HIV virus are said to be suffering from AIDS.

People infected with AIDS should always take a balanced diet.

AIDS has no cure but there are medicines to help those infected to live longer.

People infected with HIV/AIDS have weakened immune system, but may look healthy.
Anybody can get infected with HIV/AIDS.

Anytime we handle an AIDS patient we have to avoid infection.

We can help those infected with HIV/AIDS, live longer by giving them love and care.
People infected with HIV may feel isolated and may suffer shock, anger, fear, depression, etc.
AIDS is real and can infect anybody exposed to it.

AIDS has no cure as of now.

Sex with anyone of any age does not cure AIDS, it only spreads it.

AIDS is a disease caused by a virus called HIV.
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30. Shaking hands with a person suffering from AIDS cannot spread HIV but only spread
through contact with body fluids which have the virus.
31. Challenges to African economies include:
a. Controlling the rapid spread of HIV/AIDS
and
32 b. Many highly trained people are being killed by AIDS.
33. Effects of the challenges to African economies: HIV/AIDS has led to the death of many
people who would be creating wealth.
Many African countries are working hard to deal with HIV/AIDS
34.A lot of money and time is spent caring for HIV/AIDS patients.
35.People heal faster when they experience love around them.
36.People suffering from HIV/AIDS need a lot of support from family members.
37 Faithfulness in marriage prevents getting HIV/AIDS.
38.Marriage enables one to have one sex partner to be faithful to in order to avoid getting
sexually transmitted diseases like HIV/AIDS, gonorrhoea and syphilis.

39.0ne out of seven people in Kenya is HIV positive.

The study established that since the curriculum expects that HIV/AIDS concepts be
integrated within all teaching subjects, all text books at least mention something related to
HIV/AIDS. The only difference lies in the treatment the subject matter is given by different
text book writers. This is clearly seen through the disparity that this research observed in
terms of how much each text book contributed in compiling of the study text. For instance,
in Explore English, and Primary English three phrases were identified in each case which
translates to 8.6 percent of the total phrases identified. Twelve phrases were identified in
each case in Primary Science and Understanding Science which translates to 30.2 per cent.
While Comprehensive Social Studies provided four phrases which translates to 9.6 per cent,
QOur Lives Today contributed five phrases which translates to 12.8 per cent. Below is a pie-

chart that illustrates how much each text book contributed in compiling the study text.
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Figure 4.2 Quantitative Analysis of the Study Text
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4.3.2 Summary

The superficial coverage of HIV/AIDS concepts in the textbooks affected the identification of
the study text. This is because some text books had very little to offer in terms of phrases that
contain HIV/AIDS messages. This research observed that at least the concepts are given
more prominence in the Science texts as compared to the treatment given in other subjects for
instance English and Social Studies. This is well illustrated by the fact that phrases from the
science texts translates to 60.4 per cent as compared to 39.6 per cent from both English and
Social Studies texts. One of the teachers interviewed expressed the view that teaching of
HIV/AIDS concepts was more effective when it was treated separately as a subject on its
own.

Some information is given in statement form. Probably. instead of just mentioning in a
sentence, they should deal with HIV issues in a topic, to ensure it is explained clearly and so
easy to understand like it used to be done in the other curriculum. where it was well covered
since it was a subject on its own.

CRE / S/Studies Teacher, School 3.

Another suggestion was that possibly instead of treating HIV/AIDS concepts as part of
another major topic for instance health, as done in Primary Science, they can be discussed in
a separate topic so that they are given adequate coverage by the text book writers.
He says,
To educate the learner better, HIV/AIDS concepts should be treated separately instead of
being integrated. Some texts like Primary English offer very little and therefore rely heavily

on what learners already know.
English / S/Studies Teacher, School 1.
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Considering the fact that this research established that some text books for instance in English
and Social Studies do not give HIV/AIDS adequate coverage, the above views then cannot
just be dismissed. They could be a pointer towards some of the solutions that could lead to

effective coverage of HIV/AIDS issues in school text books.

4.4 Linguistic Choices in the Study Text

The phrases and sentences identified in this study as containing HIV/AIDS related messages
are thirty nine in total. These phrases were then coded into various stylistic categories which
include transitivity choices, euphemisms, presuppositions and inferences. While there could
be other stylistic features adopted in these texts, for instance those that focus on words or
discourse, this research purposefully selected these features because they target the
phrase/sentence which is the main method of writing in text books meant for the primary
school reader. As Mills (1995: 157) has observed, an analysis of language items in isolation
for example words only, is insufficient and so stylistics need to turn to an analysis of larger-
scale features in order to be able to describe the meaning of texts. She further observes that

words only make sense in relation to their context and their co-text (Mills 1995: 128).

This section therefore identifies and describes these stylistic features as used in the study text
and also within the text books. By examining examples of language use, this study hopes to
show that language use can present and perpetuate a particular view of a concept. For
instance, the fact that sentences / phrases make sense in relation to their co-text, context and
history of their usage (that is, the background knowledge needed for their making sense) is
brought out.

4.4.1 Transitivity Choices

This is the set of options whereby the speaker encodes his experiences of the external world
and that of the internal world of his/her consciousness. Transitivity is concerned with the
representation of who acts (who is an agent) and who is acted upon (who is affected by the
actions of others), (Mills 1995:143). As far as the current study is concerned, HIV/AIDS is
the agent while its victim or others close to him/her for example family members are the

affected. This is well illustrated through the sentence below:
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Example 4
People suffering from HIV/AIDS need a lot of support from family members.
Phrase 36

In the above statement, the people suffering from HIV/AIDS are together presented with their
family members as the ones affected by the agent which in this case is the HIV/AIDS. This
way, the speakers’ experiences of the external world and that which he/she believes in are
clearly embedded within the statement and this is indicated through this style of writing and
through the content. Transitivity choices also express how actions are represented, what
action appears in a text, who does them and to whom they are done, (Mills 1995:143). This

can be illustrated through the phrase below:

Example 5
People who are infected by the HIV virus are said to be suffering from AIDS
Phrase 18

In the phrase above, it is clear what the agent is, (AIDS) what action appears in the text,
(infection) and to whom the action is done, (the victim). This view of transitivity forms a
coherent world-view and can quite easily be translated into concerns about the ways that
language and ideology are interrelated. The use of transitivity is also seen in expressions that
make it possible for characters to make more general statements about the way they view

their position in the world and their relation to others. An example is as illustrated below in:

Example 6

People heal faster when they experience love around them,

Phrase 35

This is a general statement referring to what is the general belief in as far as the position of

the victim and his/her relation to those close to him/her at the time of need is.

Systematic use of transitivity choice helps readers to distinguish between world views for
instance where the agency is attributed to inanimate objects rather than people. In some cases
such a choice may embody a view of the world whereby the agent in some senses is the

recipient of actions rather than the instigator. Mills (1995:144) argues that in such cases,
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choices about agency embody a view of the world whereby these characters operate within

but not on nature.

Example 7
Many highly trained people are being killed by AIDS.
Phrase 32

In the sentence above, the inanimate object AIDS is the agent and though thus, it is viewed as
a “killer” and therefore the agent (of death) in the sentence. In distinguishing such world
views, readers are able to determine whether a character is the “passive” victim of
circumstances or is actively in control of the environment and therefore making decisions and
taking action (Mills 1995:145).

In transitivity choices, there is the implication in sentences that the agent has the ability to
take action and avoid being a passive victim of the prevailing circumstances as illustrated in

the example below:

Example 8
Do not be one of them

Phrase 16

In discussions of transitivity, there is a range of choices which are available and these revolve
around three sets of choices: material, mental and relational. In this system, processes can be
categorized into those elements which can be observed in the real world and which have

consequences. This set of option is called material. An example is as in the phrase below:

Example 9
She is now coming to live with us.

Phrase 17
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Those elements which involve actions that place in the mind are mental, for example, ‘she
thought about the situation’. This research did not find a mental option in the phrases

identified. Options relating two elements together are relational, for instance:

Example 10
AIDS is real and can infect anybody exposed to it

Phrase 26

The example above is a clear summary of the consequences of contracting the AIDS disease.
Since the facts can be observed in the world around us, the choice is material while at the
same time it is relating the disease and the victim and so it’s relational. Such is an example
of the choices referred to a lot, in the current study. It should however be noted that material
choices are further classified into “material action intention” and “material action
supervention”, (Mills 1995:143). With material action intention, the agent has a clear will to

do something as illustrated by the sentence below:

Example 11
We can help those infected with HIV/AIDS live longer by giving them love and care.
Phrase 24

The clear will in the above phrase is “helping” the infected through love and care. On the
other hand, there is material action supervention where things are not done intentionally. For

instance in:

Example 12
Anybody can get infected with HIV/AIDS.
Phrase 22

The action of ‘getting infected” is not intentional. It should however be noted that through

this transitivity choice, verbal processes where things are not done intentionally are captured.
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Mills (1995:143) further observes that when we make choices between the different roles
participants might take, these decisions are shown syntactically through transitivity choices
and that this system of analyzing linguistic options in texts is primarily concerned with the
roles of human participants. She argues that a broad distinction therefore should be made to
differentiate conscious actors who are perceived as beings capable of thought,
communication, plans and actions from everything else in the world, organic and inorganic

animate and inanimate.

It is therefore the contention of this study that transitivity analyses can yield insights into
reading a text. Transitivity choices like other linguistic choices have a range of meanings
dependent on the context in which they occur and the presuppositions which the reader brings
to bear on the interpretive process. As can be observed from the examples, it is evident that
Primary School text book writers adopt material and relational choices more than the mental.
The study observes that no mental choices were found in the texts, This is probably because
such would require the reader to use interpretation processes which might be too complicated
for him/her unlike in the case of relational and mental choices where examples can be
brought down to the level of the reader. The examples also demonstrate that systematic use of
certain types of transitivity choice can help the reader to distinguish between different world-

views, thereby getting the meaning.

Out of the thirty nine phrases identified in the texts, thirty one were coded under transitivity
choices and this translates to 79.3 per cent. The study established therefore that some
stylistics for example, transitivity are more popular with primary school text book writers.
Teachers who were interviewed argued that simple and straight forward method of writing as
presented through transitivity choices is the best for class seven readers and by extension to
all primary school readers. Since such texts are easier to understand, they can easily identify

the actor, the acted and the world view presented.

4.4.2 Euphemisms
Euphemisms are indirect expressions which are usually used as substitutes for blunt
precision. Almost all cultures seem to have certain notions or things that people try to avoid

mentioning directly even when there is such a term in the language (Zhengiang 2006:71). The
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issue of HIV/AIDS is one that people in Kenya db not want to address directly, probably due
to the main mode of transmission (sexuality) which is still considered by many of our
cultures as a taboo subject. Thus, expressions that refer to the issue indirectly have been
developed and different people use them differently depending on what aspect of the disease
they want to refer to. For instance, a speaker may refer to the disease as “the killer”, as can be

seen in the example below,

Example 13
The killer disease

Phrase 2

This way he/she will be describing the disease from the perspective of its consequences on its
victims, thereby avoiding direct reference. On the other hand, another speaker/writer may

refer to the disease as indicated by the example below,

Example 14
The slimming disease

Phrase 7

In such a case, the speaker/writer will be describing the disease from the perspective of what
it does (the damage it causes) to its victims. This kind of indirect reference makes it sound

less blunt and probably less threatening.

Euphemisms are used in most cases for the purpose of avoiding taboos, or avoiding hurting
other people (Mills,1995). For instance, a phrase such as example 12 above would be used to
imply that the effects of the disease are grave, they cause death and therefore the victim is
helpless when faced with such a predicament. At the same time, this indirect expression is in

a sense exonerating the victim from blame.

HIV/AIDS is a dreaded disease. Many people have attributed the disease to all sorts of causes

for instance witchcraft, curses, sorcery and so forth, as seen in the example below.
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Example 15
He died of the curse
Phrase 13

‘The curse’ here suggests that the sufferer is just a helpless victim of the menace and so
exempted from blame, as there are powers beyond him/her which are involved. This way, the

feelings of the victim are protected and the unpleasantness of the subject matter is avoided.

This research concurs with the observation that the person using euphemistic phrases does
not claim responsibility for inventing it but is simply calling upon pre-existing knowledge
which is assumed to be self-evidently true (Mills,1995: 117). For instance, in the usage such
as in the example above (example 13), the expression ‘the slimming disease’ has been used to
describe AIDS victims because by the effects of the disease, the victims are known to grow
thin. Such a phrase has an ideological message, and in such a case it’s not possible to say,
“It’s not true” or “I don’t agree” because the phrase is simply not posed as the type of

knowledge about which it is possible to disagree.

Euphemisms are powerful tools whose need is both social and emotional (Ham 2001:228).
For instance, in the current research, the use of the euphemisms cited above such as the
‘slimming disease’, ‘Killer disease’ or even ‘the curse’ allows discussions of a sensitive
subject such as HIV/AIDS without enraging, outraging or upsetting anybody. The usage also
protects the speaker / writer from possible offence which may occur in broaching of such a

taboo subject as HIV/AIDS and by extension, sexuality.

In the current study, the euphemistic expressions identified are three out of a total of thirty
nine phrases and this translates to 7.3 percent. This means that this is not a popular stylistic
feature with the primary school text book writers. This is probably because language is the
result of human cognition whose structure and functions are based on our experience. This
means that to interpret euphemisms correctly, there is need to include associations and
impressions which come from experience and which the primary school reader does not have,
hence the avoidance of extensive use of the stylistic device in their text books. However, as
can be seen from the discussion on the few that are used in the texts under study, they are

powerful tools whose need is both social and emotional. This study therefore would
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recommend a little bit more usage of the stylistic device in Primary School text books,

designed to discuss HIV/AIDS concepts.

4.4.3 Presuppositions and Inferences
Phrases must be interpreted by drawing on factors other than the simple literal meaning of the
words of which they consist. Presuppositions are what is taken by the speaker to be the

common ground of the participants in the conversation (Brown and Yule,1983:29).

Since the discourse analyst, like the hearer has no direct access to the speakers intended
meaning in producing an utterance, he/she often has to rely on a process of inference to arrive
at an interpretation of utterances or for the connections between utterances. There are three
aspects of the processing of interpreting speaker’s/writer’s intended meaning in producing
discourse. These are, first, trying to work out what the intention of the writer is, secondly,
using general knowledge of the world and thirdly, determining the inference which needs to
be made. This study established that the phrases identified under this category could be
subjected to the three aspects of the process of interpreting the writer’s intended meaning.

For instance in the phrase below (which has also been previously used),

Example 15
He died of the curse.

Phrase 13

The intention in the above example could be to show that the victim was innocent and
probably that the circumstances were beyond his control. It could also be calling upon the
readers to interpret it using their knowledge about HIV/AIDS. In such a case, the inference
to be made is that anybody is susceptible to ‘the curse’ and once it attacks, its victims are

helpless.

It is the contention of this study that there are patterns of background knowledge which are
presupposed when texts address HIV/AIDS issues. This is well illustrated by the examples
given below:

Example 16

Avoid risky behaviour that may lead to further infection with HIV/AIDS

Phrase 12
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The presuppositions for the phrase are:
1. The reader has the ability to do the ‘avoiding’.

2. The reader understands what ‘risky behaviour’ refers to.

In such a case, since the knowledge is embedded within the background knowledge necessary
to make sense of the phrase, it is more difficult to contest. Therefore, the reader is expected

to unpack the background knowledge and presuppositions and take issue with them.
In the following phrase,

l Example 17
AIDS has no cure as of now.

Phrase 27

The presuppositions for it are:
1. It might get a cure later.

2. Some people have been thinking that it has.

In such a case, the presuppositions posit the view that the cure of HIV/AIDS is an issue that
has preoccupied many minds. It draws on the ideological knowledge about HIV/AIDS.
Since such phrases work on the basis of assumed background knowledge, they can have a
strong ideological impact in persuading people that they are indeed an accurate version of
reality (Mills 1995:128).

This study identified five phrases that could be classified under the category of
presuppositions and inferences which translate to 13.4 per cent. This means that this stylistic
feature is not very popular among text book writers probably because of the complex
interpretation processes required to arrive at meaning and which might be a bit too tedious for
a primary school reader.

4.4.4 Summary

The study identified 39 phrases which in this study is referred to as the study text. The thirty
nine phrases were coded into three stylistic categories according to their structure and

function. The figure below illustrates the quantitative analysis of the identified stylistics.
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Figure 4.3 Representation of Quantitative Analysis of the Stylistic features

7.3%

79.3%

Key
13.4%
- I:' Transitivity choices

. Presuppositions and Inferences

. Euphemisms

[t can be observed from the diagram above that transitivity choices got 79.3 percent of all the
identified phrases and therefore emerge as the most popular stylistic device in this study. On
the other hand, euphemisms and inferences and presuppositions got 7.3 and 13.4 percent
respectively, meaning that these stylistic features are not as popular with primary text book

writers.

The study also established that most of HIV/AIDS related concepts are found in the science
text books. For instance, out of the six text books sampled for this study, the two science text
books (Primary Science and Understanding Science) contributed twenty four phrases out of a
total of a total of thirty nine which translates to 61.4 percent. The social studies texts (Our
Lives Today and Comprehensive Social Studies) contributed nine phrases which translate to
23.1 per cent while the English texts (Explore English and Primary English) contributed six
phrases which translate to 15.3 per cent. Below is a table which summarizes the phrases

identified as seen from the various sources.
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Table 4.1 Frequencies and Percentages of Phrases Identified

t‘iources Frequency Percentages
E Science Texts 24 61.6%
l 2 Social Studies Texts 9 23.1%

2 English Texts 6 15.3%

Total - 6 Texts 3 100%

The study therefore concludes that although HIV/AIDS concepts are supposed to be
integrated within all subjects in the curriculum, they are given more emphasis in the science

text books as compared to texts dealing with other subjects.
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CHAPTER FIVE
LINGUISTIC CHOICES AND THE READER

5.1 Introduction
This chapter discusses the effects of the linguistic choices which in this study are the

identified stylistic features as seen from the standards of textuality.

5.2 The standards of Textuality and the Reader

The research problem is based on the issue of appropriateness of language used in
communicating the HIV/AIDS message. This study was founded on the premise that a text is
a communicative occurrence that should meet seven standards of textuality, (Beaugrande and
Dressler, 1981:3). This section discusses these standards and how they have been upheld in
the study text as seen from the reader’s perspective. This was made possible by the fact that
the elicitation test was constructed on the basis of these standards of textuality together with
the stylistic features identified. The seven standards of textuality are: cohesion, coherence,

intentionality, situationality, informativity, acceptability and intertextuality.

5.2.1 Cohesion and Coherence

Cohesion is the sticking together of the various elements of the text. It refers to the manner
in which the components that the readers see on the pages in print are mutually connected
(Beaugrande and Dressler, 1981:49). This study established that cohesion has been upheld in
most of the phrases. For instance, the syntactic organization patterns upon the surface
elements of the text were easy to follow and so easy to understand, according to the teachers
who were interviewed. Cohesive ties used include recurrences, ellipsis, paraphrases, tenses
and so forth. Recurrence is the straightforward repetition of elements or patterns. It could
also refer to the shifting of already used elements to different classes e.g. from noun to verb.
Repeating content but conveying it with different expressions constitutes paraphrase while
repeating a structure and its content but omitting some of the surface expressions constitutes

ellipsis. In this study, there is use of ellipsis for example in:
Example 18

Is HIV/AIDS real or just a myth?
Phrase 14
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The phrase which is a transitivity choice is taken from Primary Science (Nyoro and Muguti
2004:22). This same idea is repeated on page 24, ‘HIV/AIDS is real’ but with some
omissions on the surface expressions. In the repeated phrase, the question aspect is ellipted
together with the probable implication that ‘HIV could be a myth’. This time, the writer

emphatically declares what he believes to be a fact.

In Understanding Science, (Karaka,et al 2004), the writers have emphasized the fact that
HIV/AIDS is not a myth using different expressions which are conveying the same basic idea

and are all under the same sub-title; truths and misconceptions about HIV/AIDS.

Example 19
Sex with anyone of any age does not cure AIDS but only spreads it.
Phrase 28

Example 20

Shaking hands with a person suffering from AIDS cannot spread HIV as it spreads only
through contact with body fluids which have the virus.

Phrase 30

Example 21
AIDS is real and can infect anybody exposed to it.
Phrase 26

The above expressions which are transitivity choices are used to convey the fact that despite
the many myths and misconceptions in the society, HIV/AIDS is a reality. Cohesion in this
case is realized through the use of paraphrase whereby there is repetition of the idea but
conveyed through different expressions. There is also cohesion realized through the manner
in which the components that the readers see on the pages in print are mutually connected

since all these phrases are drawn from the same text.

Beaugrande and Dressler (1981:69) have also observed that cohesion can be supported by
tense and aspect. In the current study it can be observed from the examples given above that
different tenses are used depending on when the action takes place that is, depending on the

text world situations or events. In such a case therefore, distinctions such as past, present and
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future times, continuity versus single points are made by the reader. These distinctions arise
mainly from the perspective of the text users at that moment. For instance, the point of view
that would be adopted by a reader in the examples above is that HIV/AIDS issues are a

current debate. This is signalled by the use of the present time.

This study observed that cohesion alone was not enough to enable the reader derive meaning
that was needed to enable him/her to respond to the elicitation test. This is because the
message conveyed through the various cohesive ties needed the aspect of meaning before a
reader could appropriately respond to the issues raised in the elicitation test. This is the

reason why these two standards of textuality were put in the same category in this study.

Coherence is the continuity of senses among the knowledge activated by the expressions of
the text. According to Beaugrande and Dressler (1981:84), a text “makes sense” because
there is continuity of senses among the knowledge activated by the expression of the text.
They argue that where the receivers can discover no such continuity because there is a
mismatch between the configuration of concepts and relations expressed and the receiver’s
prior knowledge of the world, such a text is “senseless” or “non-sensical”. This research
established that some expressions presented through the various cohesive ties, seemed not to
make sense as seen from the fact that the respondents left some blank spaces in the elicitation
test. For instance, in question (e) of category one which required the respondent to identify
who is referred to by the expression “after being made clean” (refer to appendix II), only

three respondents out of fifty responded correctly which is a mere six per cent.

Though the message in the example above was presented in a story form and there is
cohesion realized through the straightforward presentation, many readers still could not make
sense out of the phrase. This would probably mean that there is a mismatch between the
concepts presented and the receiver’s prior knowledge of the world or that the readers were
unable to assign conceptual senses to the expressions. Whichever the case, this study
recommends that there is need to consider cohesion more seriously when writing Primary
School text books. This observation is further qualified by teachers interviewed who argued
that only readers who are conversant with myths to do with ‘sexual cleansing’ in relation to

HIV/AIDS respond to such information correctly. One teacher says:
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“I think that the examples they give should be those that the child can relate with. The
examples should also be favourable to readers from all ethnic communities and social set ups.
I think that the examples given in Primary Science are only favourable to readers from
communities where ‘curses’, ‘witchcraft’, ‘sexual cleansing’ are known concepts.
Furthermore they are not directly related to HIV/AIDS and so the teacher has to come in and
explain....”

Science Teacher, School 2.

This concurs with Beaugrande and Dressler’s (1981:45) observation that the configuration
underlying a text is the textual world which may or may not agree with that version of the
human situation which is considered valid by a society. In this case therefore, the failure of
the respondents to get the message embedded within the myth of ‘sexual cleansing’ means
that the information underlying this textual world does not agree with what the society
considers valid information in as far as the HIV/AIDS message is concerned, otherwise it
would be common knowledge. This is further emphasized through the observation from the
teacher referred to above, who questioned the validity of such information especially since
the content has nothing to do with the HIV/AIDS message directly to make it relevant to a

class seven reader.

This research also established that meaning was affected by the choice of stylistic features.
For instance, where presuppositions and inferences are required to interpret meaning, this
may lead to ambiguity. This is because, many expressions have several virtual meanings but
under normal conditions, only one sense in a text. If the intended meaning is not at once
clear, there is non-determinancy which if not presumably intended is called ambiguity
(Beaugrande and Dressler 1981;84). This can be observed in the example below, which has

also been referred to earlier in this research:

Example 16
Avoid risky behaviour that may lead to further infection with HIV/AIDS
Phrase 12

The presuppositions and inferences for the phrase include:
1. The reader has the ability to do the ‘avoiding’.
2. The reader understands what ‘risky behaviour’ is.

3. Somebody is being told to avoid the ‘risky behaviour’.
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In such a case, the respondent may respond to the question not in terms of falsehood or truth
of fact, but according to how he/she interprets the writer to have been presupposing (Brown
and Yule, 1983). Such an interpretation needs a relatively loose notion of inference based on
socio-cultural knowledge (Brown and Yule, 1983:33), an observation that this research

concurs with.

As noted earlier, this study considered cohesion and coherence together since the respondents
needed to consider the sense of the phrases as presented through the syntactic organization
patterns upon the surface elements of the text. The study established that only two
respondents managed to score 100 per cent in this category which translates to 4 percent,
while 33 out of 50 respondents which is 66 per cent of the population obtained above 50 per
cent. This means that the standards of cohesion and coherence have only been upheld to a
certain extent in the text books under study. This research also notes that 34 per cent is quite
significant and the fact that this represent respondents who obtained less than half the mark
can only imply that cohesion and coherence needs to be looked into further in the texts meant
to teach HIV/AIDS concepts in primary school, to ensure that communication is more
effective. Below is a table illustrating readers’ responses to cohesion and coherence in the

elicitation test.

Table 5.1 Frequency distribution table illustrating readers’ responses to cohesion and

coherence
Scores Frequency Percentage
0 1 2
1 4 8
2 12 24
3 20 40
4 11 22
5 2 4
Total 50 100

Beaugrande and Dressler (1981:113) further observe that the cohesion of surface texts and
the underlying coherence of textual worlds are the most obvious standards of textuality as
they indicate how the component elements of the text fit together and make sense. This
would therefore imply that these standards are very basic in all types of texts and need to be

highly upheld if a text is to be considered appropriate.
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5.2.2 Intentionality

The notion of intentionality subsumes the intentions of text producers. In the most immediate
sense of the term, the producer intends the language configuration under production to be a
cohesive and coherent text. As earlier observed from the findings of the analysis on cohesion
and coherence, this has not been achieved totally in the texts meant to teach HIV/AIDS

concepts in primary schools.

Another intention of the writer producing a text is to maintain the intended topic,
(Beaugrande and Dressler 1981:113). In such a case, even when digressions occur, the
superior goal of his/her plan should be upheld. For instance, in Ngugi and Njoki's
(2004:171) Explore English, the main intention is to communicate messages related to
HIV/AIDS but this message is contexualised within a story that has so much about other
diseases that the HIV/AIDS message is merely mentioned, and the reader is left wondering

whether this really was the intended topic.

The ideas of situation monitoring, that is, describing or narrating available evidence is
realized for instance through the discussions between some two boys that is found in Nyoro
and Muguti’s(2004:22) Primary Science. Through situation monitoring, the writer ensures
that the set of occurrences constitute a cohesive and coherent text which can be used in
fulfilling the writer’s intention. This intention is usually the desired ‘goal’. The desired goal
in this particular case is communicating HIV/AIDS message to the reader in such a way that

this message will make sense.

According to the teachers interviewed, the intended topic (in this case on HIV/AIDS) in
many texts is discussed within other topics. For instance in Kamau, et al (2004:127) Our
Lives Today, the message is presented as a factor amongst many others that, “affect African

economies”, as in the example below:

Example 22
HIV/AIDS has led to the death of many people who would be creating wealth.
Phrase 33

The expression has several presuppositions, which may include:

(a) Wealth is not being created now.
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(b) Only those who create wealth die.

(c) Those alive cannot create wealth.

In such a case, the reader will interpret the meaning according to how he/she thinks the writer
presupposes. If the interpretation differs from the writer’s intention, then the desired goal
will not be achieved and so intentionality will not be seen to have been upheld. For instance
some of the responses this research obtained from the elicitation test depict a high possibility
of readers making different interpretations from the writer’s intended meaning. An example
is question (d) (ii) in category 4 where quite a significant number of respondents presupposed
that “some herbs from traditional doctors can cure HIV/AIDS” is true, and therefore
responded to the statement wrongly (Refer appendix 2). Such wrong presuppositions affect

intentionality in texts.

This study established that only 6 out of the fifty respondents scored 100 per cent in the
intentionality category which translates to 12 per cent. However, the fact that 41 out of the
50 respondents obtained more than 50 per cent shows that intentionality is upheld to a certain
extent. This research however recommends that there’s need to still look into it to ensure that
writers of text books achieve their aims optimumly. Below is a table illustrating how
intentionality was upheld as seen through the scores of readers who responded to the

elicitation test.

Table 5.2 Frequency distribution table illustrating readers responses to intentionality

Scores Frequency Percentage
0 2 -
1 2 4
2 5 10
3 9 18
4 26 52
5 6 12
Total 50 100
5.2.3 Acceptability

By looking at this particular standard, the present study was concerned with the text
receiver’s attitude which is realized through reader’s ability to extract operating instructions

from utterances in the text. Out of the fifty respondents to the elicitation test, fourteen were
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able to score 100 per cent in this category. This translates to 28 per cent of the research
population. The ability to detect and accept other people’s goals indicates the acceptability of
a text hence successful communication. Teachers interviewed expressed the view that the
text books do not always communicate effectively since in some cases, they require inference
and if the interpretation is different from the writer’s, then the operating instructions extracted
from the utterance by the readers will be different. For instance, in question (a) on
acceptability in the elicitation test, which required readers to interpret the meaning of “one
out of seven people in Kenya is HIV positive”, many readers took the first alternative while
the correct one is the third. There is a possibility that they could have been shocked by such
statistics and therefore presupposed that this was the writer’s intention. In such a case, the
readers extracted different operating instructions from what the writer intended (refer to

appendix II).

Acceptability is also a product of cohesion and coherence. Sentences are more readily
acceptable if their expression elicit mental imagery presumably because the images assist in
devising contexts (Beaugrande and Dressler 1981:124). This is well illustrated through the

example below:

Example 23
Do not be one of them.

Phrase 16

The writer in this case presupposes that the reader through inference will interpret the
message as applicable to everyone himself/herself included. Such an interpretation will
enable him/her to extract the correct operating instructions and so respond to the questions
based on this expression correctly. This assumption however is not always the case as
illustrated by question (b) in category 2 (refer appendix 2). The question is “what do you
think the writer means by ‘do not be one of them’?” Quite a significant number of
respondents went for the third option ‘that everybody will have HIV/AIDS’ while the correct
one is the fourth ‘that everybody can avoid getting HIV/AIDS’. Probably the expression did
not elicit mental images that assisted in devising the correct context or communication was
affected by failure to detect the writer’s goal. Whatever the case, this research established that

this objective of the writer however was not optimumly achieved in the texts under study.
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This can be observed from the table below which illustrates readers responses to acceptability

in the elicitation test.

Table 5.3 Frequency distribution table illustrating readers responses to acceptability

Scores Frequency Percentage
1 3 6

2 14 28

3 19 38

4 14 28

Total 50 100

5.2.4 Informativity

As concerns informativity, this research sought to establish the extent to which the texts
message was new or unexpected for the reader. Beaugrande and Dressler (1981:139) observe
that the texts that are produced by writers must be informative. This is therefore a very
important concept in producing a text hence the reason why this study gave the category a
higher maximum score. The study however established that this category was poorly
performed compared to others. For instance the respondents who couldn’t respond to any
question correctly were two which translates to 4 per cent of the research population. Those
who only attained one score were half of the research population which translates to 50 per
cent. The items in this category were based on the euphemisms used in Primary Science and
Understanding Science texts. As Mills (1995:128-130) observes, such ready made phrases
involve the process of meaning-productions which may not be accessible at the literal level of
the individual words of which the sentence is composed. They require some patterns of
background knowledge which give them meaning. The items in the elicitation test which
required readers to explain for instance what they understand by “slimming disease’, “the
curse”, “made clean by another uncle”, were left blank by many respondents which means

that probably the information was new to the readers or unexpected (Refer to appendix II).

The other factor that affects communication is overloading receiver’s processing to the point
of endangering communication (Beaugrande and Dressler 1981:144). This may be one of the
reasons that affected responses to informativity since the reader was required to do much

more than just read, for instance refer to the context, co-text and background knowledge
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(Mills (1995:128), for the expressions to make sense. This kind of problem-solving is what
Beaugrande and Dressler (1981:144) refer to as outward downgrading and may be too

complicated for a class seven reader.

It should however be noted that every text is somewhat informative no matter how
predictable the form and content may be. This is clearly illustrated through the example

below:

Example 24
Is AIDS real or just a myth?
Phrase 14

In such a case, the questioning of such an obvious fact functions as a starting point for
asserting something more informative. Beaugrande and Dressler (1981:9) argue that
informativity being the extent to which presented materials are new or unexpected, exerts
important controls on the selection and arrangement of options in texts. It should however be
noted that some texts have low level informativity and such information need to be upgraded,
for it to make sense to readers (Beaugrande and Dressler 1981:145). This is probably what
the text books under study require since they have low level informativity as can be observed
from the readers’ responses to informativity in the elicitation test where only question (f)
(refer to appendix 2) which asks respondents whether ‘HIV/AIDS is only found in Africa was
correctly responded to by a majority of respondents. The rest of the questions were either left
unattended or the options selected by the respondents were treated by the researcher as
inappropriate through arguments based on what informativity entails, This research therefore
recommends that informativity being such a useful standard of textuality needs to be given a
lot of consideration by text book writers. This will ensure that communication is not
endangered and that the text produced is informative. The table below which illustrates
readers’ responses to informativity in text books under study helps establish that this has not

been appropriately achieved in Primary text books meant to teach HIV/AIDS.



Table 5.4 Frequency distribution table illustrating readers’ responses to informativity.

Scores Frequency Percentages
0 2 -

1 25 50

2 12 24

3 6 12

4 4 8

5 1 2

6 0 0

Total 50 100

This is further qualified by teachers who argued that most often than not, the teacher needs to
clarify ideas in the text book as readers cannot make sense out of them thus affecting

communication. One respondent said:

The textbook writers should take into consideration that readers are from different
backgrounds — rural, urban, etc. The information they give should make sense to all kinds of
readers without requiring a lot of explanations and clarifications.

Science Teacher, School 3.

5.2.5 Situationality

Situationality is the designation for factors which render a text relevant to a situation of
occurrence. The accessible evidence in the situation is fed into the model along with our prior
knowledge and expectations of how the real world is organized (Beaugrande and Dressler
1981:9, 16). In this study, the readers responses to items based on the pictures in the text
books, depended heavily on the reader’s prior knowledge (refer to appendix IT). For instance,
the reader should be able to interpret figure 2.1.4 (refer appendix 4 (a)) as a doctor attending
to a patient after inferring to the already existing knowledge of how a doctor dresses (Nyoro
and Muguti, 2004:27).

Beaugrande and Dressler (1981:163) further observe that people can decide on an issue due
to the influence of where the text is presented. In this study, the perspective of the
HIV/AIDS is influenced by the subject that the message is based on. For example, the Social
Studies texts describe the social effects of the disease for instance how the family can help
the victim, how the family is affected in case one of them is infected, the implications of the
disease on the society, and so forth. On the other hand, the Science texts deal more with the

scientific implications of the disease such as causes, mode of transmission, medication and so
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forth, (refer to appendix 4). This is illustrated through the elicitation test which was designed

basing questions from Science and Social Studies texts.

This study also established that the fact that the message is contained within a school text
book means that this is information that needs to be studied keenly and intensively. This
way, the information is located where a certain class of receivers in this case pupils, will
access it. By use of situation management, the writer guides the situation in a manner

favourable to his/her goals (Beaugrande and Dressler 1981:168).

The information in a text must be relevant to the situation in which it occurs. The teachers
interviewed observed that situationality is not very well upheld in the texts for instance in
terms of the information being relevant in such a way that it is favourable for the writer’s
goals. This is well illustrated through the phrase below which is taken from Ngugi and
Njoki’s (2004:171) Explore English and which has been referred to earlier.

Example 13
The killer disease

Phrase 2

The teachers further argued that the above euphemism is misplaced considering the context
of the story within which it occurs. The HIV message is contextualized within a story that
discusses other diseases such that it is only mentioned. This raises questions as to whether

the information is relevant to the situations in which it occurs.

This research established that none of the respondents were able to respond to all items on
situationality correctly, while five did not score any mark in this category. This could only
mean that situationality needs to be looked into more keenly so that the writer’s goals can be
achieved in text books meant to teach HIV/AIDS concepts in primary schools. The readers

responses to situationality is more clearly illustrated in the table below.
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Table 5.5 Frequency distribution table illustrating readers responses to situationality

Scores Frequency Percentages

0 5 10

1 10 20

5 10 20

3 16 32

- 9 18

5 0 0

Total 50 Ll 00 |

The fact that the texts under study were not always relevant to the situation in which they

occur is further qualified by teachers who were interviewed. One of them says:

The writer should give examples that the young readers can understand. They should stop
assuming that the teachers will be there to explain and create books that can make sense to
Primary school pupils without external help.

Science Teacher, School 2.

5.2.6 Intertextuality

This is the way in which reception or production of a given text depends upon the
participant’s knowledge of other texts. The test items in this category were designed in such
a way that they sought to determine how the reader’s reception of the texts depends on their
knowledge of HIV/AIDS acquired from other texts. According to Beaugrande and Dressler
(1981:182), such knowledge can be applied by a process describable in terms of mediation.
Since the test items only required the readers to report for instance whether they have read or
heard about HIV/AIDS and to evaluate the information of other texts on HIV/AIDS, (refer to
appendix 3). This according to Beaugrande and Dressler (1981:182), is an extremely slight

case of mediation.

This research established that most of the readers had had access to one or more texts on
HIV/AIDS, as can be observed from the fact that forty five of the respondents responded to
item (d) on intertexuality (refer to appendix 3) appropriately. This translates to 90 per cent.
However, responses to specific information revealed that some respondents had not accessed

that information for instance items (a), (b) and (c) on Intertextuality (refer to Appendix II).
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Since the integrated curriculum requires that by class seven the reader should already have
been introduced to HIV/AIDS concepts, this study questions whether this is what is
practically on the ground considering that only three respondents scored all items correctly in
this category which translates to only 6 per cent. Teachers interviewed suggested that while
intertextuality can be a useful method of learning, it should be noted that at times, no
measures are taken to moderate the content for instance of the mass media. Text books
therefore should be clear and easy to understand so that as readers apply such processes as
mediation, the information presented will be made clearer instead of confusing. One

respondent said:

By class seven, the readers have learnt a lot about HIV for example through the media
although sometimes they get distorted messages. Textbooks should be clear enough to correct
such.

CRE Teacher, School 3.

This is more clearly illustrated through observation of the table below which is a general

presentation on readers’ responses to Intertextuality.

Table 5.6 Frequency distribution table illustrating readers responses to intertexuality

Scores Frequency Percentage
0 1 2
1 3 6
2 15 30
3 18 36
4 10 20
5 3 6
Total 50 100
5.3 Summary

The researcher designed the interview schedule for the teachers and the elicitation test for the
pupils using the standards of textuality. These enabled the researcher to determine the
appropriateness of language used in the texts under study, as seen from the readers responses

to the interview and the elicitation test. This is clearly illustrated in the table below.
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Table 5.7 Analysis of Readers Responses to the Elicitation Test

Standards of Textuality Overall Performance in Percentages
Cohesion and Coherence 35.6

Intentionality 67.8

Acceptability g

Informativity 29.2

Situationality 45

Intertextuality 50.2

The above percentages were realized through the total scores obtained in a category and the

maximum score expected multiplied by 100 to get the percentage. This way, it becomes easy

to observe performance in individual categories, and to come up with conclusions. For

instance, the table above reveals that the standards of textuality have only been upheld to a

certain extent in all the texts under study. The analysis also helped to establish that some

standards are upheld more than others in the texts under study. For instance, while the

general performance for acceptability translates to 71.7 per cent, the one for informativity is

29.2 per cent. This information can also be presented graphically as in the bar graph below.

The information is presented in ascending order.

Figure 5.1 Readers’ Responses to the Elicitation Test

100-

Overal performance
in percentages

1 2

3
Standards of Textuality ==

4

5
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The analysis was also useful in that it quantified observations that had been put across by
teachers through the interviews. For example, teachers argued that some information in the
texts is not relevant in as far as the goal of the particular text is, that is communicating
HIV/AIDS message. This was corroborated by the findings to situationality in this study.
The fact that some information was not clear and so not accessible to the reader was
established through the analysis on cohesion and coherence while analysis on informativity
revealed that sometimes communication is endangered by overloading the receiver’s

processing.

This research also established that other factors besides the upholding of standards of
textuality can affect accessing the information presented in a text. For instance, there are
some readers who were unable to respond to the elicitation test appropriately because of
language handicap. This was observed from the fact that they kept on asking what they’re
expected to do or what certain information in the text books meant. Such respondents left
some blank spaces in the elicitation test or just ticked any answer to an extent of giving two
responses to a single item. This is further illustrated by the fact that those schools that
performed poorly on the whole did similarly the same in particular individual categories
while those that did relatively well on the whole presented a similar trend in the individual
categories. For instance, schools 1, 2 and 3 did relatively well compared to schools 4 and 3,

(refer to appendix 5).

It was also established that the use of stylistic features that require the reader to infer to
already existing knowledge which the reader may not have, also affected the readers’
responses. For instance on informativity, the euphemistic phrases “slimming disease™, “the
curse” and “was -made clean...” were not well responded to probably because they require
some patterns of background knowledge which the reader didn’t have or the information was

new to the readers or unexpected.
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CHAPTER SIX
SUMMARY, CONCLUSION AND RECOMMENDATION

6.1 Introduction
This chapter makes a summary of the research, draw conclusions and makes
recommendations based on the findings obtained from the field. Suggestions for further

research and problems encountered are also given.

6.2 Summary of Findings

The main purpose of the study was to identify, describe and analyse stylistic features used in
primary school texts in communicating the HIV/AIDS message basing its arguments on the
standards of textuality. This study was based on the premise that a text is a communicative
occurrence which meets seven standards of textuality and that if these standards are not
satisfied, the text is not communicative. Text books were also describes and analysed in terms
of the amount of HIV/AIDS available in them. The language used in the texts was analysed
to determine the stylistic features, and their effectiveness in communication. Also analysed
were the standards of textuality to determine how far they’ve been upheld in the study text,
and their impact on the readers. The findings of the study were that text book writers use
different stylistic features in communicating the HIV/AIDS message such as euphemisms,

transitivity choices and presuppositions.

The study also established that texts use different standards of textuality which eventually
have a lot of effect on the readers, depending on how far they’ve been upheld. It was
established that some standards are upheld more than others and that in those texts none of
the standards is upheld 100 per cent. The upholding of these standards is what determines a
text’s appropriateness according to this study. It was also established that other factors
besides stylistics and the standards of textuality affect the readers’ processing and
interpretation of information presented in a text. One such factor that was identified in this
study is language handicap, which seemed to affect some readers more than others. This is
illustrated by the fact that those readers who were observed as having difficulties in
understanding the content ended up responding to the items in the elicitation test poorly. It
was established that most of the HIV/AIDS message in primary school Text books is found in
the Science text. Some textbooks have very little to contribute to the HIV/AIDS message

meaning that the integration approach is not adequate
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6.3 Conclusions

This section gives a conclusion of the findings of the research based on the study objectives.

6.3.1 The Study Text

The study found out that text book writers use a variety of stylistic features in their
construction of the HIV/AIDS message in their texts. The phrases that were identified as
containing HIV/AIDS messages were categorized using Mills model of stylistic analysis.
These phrases formed the study text which was used to design the tools that were used to
investigate the stylistics and their effects on the reader. The study also established that most
of the HIV/AIDS related concepts are found in the science texts. For example, out of the 39

phrases, 25 are from the science texts.

6.3.2 Stylistic Features in the Texts

All the phrases identified were coded into various stylistic categories. The study established
that some stylistics are more popular with text book writers than others while other writers try
to balance a variety of stylistics. For instance transitivity choices are very popular stylistic
feature such that, in primary school text books in this research, it got 79.3 per cent of all the
stylistics identified. The study also established that language use can present and perpetuate
a particular view of a concept since phrases or sentences only make sense in relation to their

context, co-text or history of their usage.

6.3.3 Standards of Textuality and the Reader

The research problem was a criticism on the appropriateness of language used in
communicating HIV/AIDS message. Beaugrande and Dressler’s (1981) standards of
textuality were used to design tools that were used to investigate the effects of the language
used on the reader. “Language use” in this particular context refers to the stylistics since the
tools were designed on the basis of the study text which had been coded into various

stylistics.

Each of the standards was used and analysed in terms of how the respondents to both tools
had responded. The study established that the standards are upheld more in some texts than
others and that this affected the reader’s accessibility to the text’s information. It was also
established that there is no text that has upheld all the standards of textuality 100 per cent as

seen from the fact that none of the respondents attained the 100 per cent in all categories
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(refer to appendix 5). The researcher also established that there are other factors that
endanger communication other than the lack of upholding of standards of textuality, such as

the reader’s language competence.

6.4 Contributions of the Study
The current study is useful to the field of stylistics and discourse studies as it gives a
description of the language used in school text books, and specifically stylistic features used

in these text books and how they enhance communication.

It is also beneficial to school text book writers as they are provided with methods through
which they can determine the appropriateness of the texts they develop for specific readers.
The study is also useful to teachers as it assists them to understand the reasons why their
pupils are sometimes unable to access meaning from text books. Such knowledge will enable

them to assist their students when need arises.

6.5 Problems in Research

Some problems were encountered in the course of the study but they were overcome. One
school was not accessible because the Head teacher was not co-operative. She kept on
postponing the meetings with the excuse that the teachers were busy. This school was

substituted eventually with another one which used similar text books.

Some teachers were not comfortable about being tape recorded but the researcher assured
them that the information would be confidential. One of the interviewees despite the
reassurance excused herself and never returned. She had to be replaced with another and the

interview rescheduled for another day as it was almost time for afternoon classes.
Some respondents were totally unable to make sense out of the texts and so were given a
Kiswahili translation of the concept to try and find out whether the actual problem was

language or difficulties in understanding the concept probably due to complexity.

Another problem was respondents answering what they knew without referring to the text

books given, despite the fact that they had been instructed clearly.
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6.6 Recommendations for Further Study
Owing to logistic and time constraints, the current study could not cover all possible areas of

research related to this topic. The following are suggestions for further study:

1. Study can be carried out to determine the most effective method of communicating
HIV/AIDS concepts to various levels of society.

2. Research can also be carried out to determine the effect of language competence in
communicating HIV/AIDS concepts.

3. A comparative study on resources provided for HIV/AIDS education in Primary and
Post Primary institutions can be investigated to empirically establish whether the
goals are achieved.

4. Research can also be carried out on other HIV/AIDS interventional strategies to
determine their effectiveness an

5. The question of the effectiveness and practicality of the integrated curriculum kept on
recurring and therefore these study recommends it as an area that should be

investigated.
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APPENDICES

APPENDIX 1

Interview schedule for teachers

Please read the sections of text books highlighted before answering the questions.

. Please comment on the vocabulary as you find it in the text book you and your

learners use with respect to HIV/AIDS concepts/message.
Do you think that the content is explained clearly? Give reasons.

Is the text book offering enough information? Please explain.

4. Do you find that at times your pupils need to draw from what they already know

S =

about HIV? Please Explain.

[s the information in the text book relevant? Please explain.

Do you think that the text book is offering new knowledge? Give reasons.

Is the information given known/unknown/expected, etc by the learner?

Please give any comment that you feel can contribute to HIV/AIDS education in
school.

Comment on the criticism against AIDS education in our schools.
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APPENDIX 2
Readers Response Elicitation Test

To be filled in by the pupils.

T T o) L I

Instructions:
1. This is not a test but an elicitation tool.
2. Please answer the questions as best as you can referring to the texts indicated in each
category.
3. The extracts from the different text books will be given to you and the sections you
need to refer to has been highlighted for you.

4. Answer in the spaces provided.

Category 1 (Cohesion and Coherence)
(Refer to Primary Science)

(a) What does ‘HIV Positive’ mean?

(b) Who is being told to ‘be safe’?
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(¢) What is the meaning of ‘avoid risky behaviour?

(d) Give one lesson that you learn from the message enclosed above.

(e) Who is referred to by ‘after being made clean’ in the text?

Category 2 Acceptability

(Refer to Primary Science and Understanding Science)

Tick the answer you think is correctly

(a) What do you think the writer wants to do to you by saying “one out seven people in
Kenya is HIV Positive™?

O

O
0
O

To shock you
To help you know that only seven people are HIV positive
To help you see how serious HIV/AIDS is.

To amuse you/make you happy.
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(b) What do you think the writer means by ‘do not be one of them’?
0  That everybody has HIV/AIDS
0  That you have HIV/AIDS
C  Thateverybody will have HIV/AIDS
0  That everybody can avoid getting HIV/AIDS.
(c) What is the writer telling members of society by use of the words “avoid risky
behaviour”?
0  He is telling them that they are good
a He is trying to shock them
0  He is criticizing them for their behaviour
0  He is amusing them.
(d) The words “avoid risky behaviour” suggests that HIV infection depends on a
person’s behaviour.
0 True
0  False (Tick one)

Category 3 (Informativity)
(Refer to Primary Science and Our Lives Today)

(a) What do you understand by words the ‘slimming disease™?

(b) Why do you think it is called so?
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(c) What do you understand by ‘he died of the curse’?

(d) What do you understand by ‘HIV should not cause one partner to leave the other’?

(e) What do you understand by ‘was made clean by another uncle’?

() “Many countries in Africa are working hard to deal with HIV/AIDS” means that

HIV/AIDS is only in Africa.
[ True
C False (Tick one)

Category 4 (Intentionality)

Refer to Primary Science, Comprehensive Social Studies and Understanding Science)

(a) What do you think is the purpose of the conversation between the two boys?
0 To help us understand that the two boys saw a witchdoctor’s house.
[0 To help us understand that some beliefs are not good.

J To help us understand that witchdoctors cure HIV/AIDS
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(b) Why do you think the writer gives a list of causes of HIV/AIDS in the two text books?
[J To help us understand that some beliefs people have as the cause of HIV/AIDS are
wrong.
L] To help us understand that Rivon and Kijo know about HIV/AIDS.
U To help us understand how people get infected with HIV/AIDS.
(c) Why you think the writer gives a list of ways through which HIV infected people can be
taken care of in Comprehensive Social Studies?
0 To make us understand that those patients need us to hold and hug them.
U  To make us understand that we should help them not to feel rejected and hated
[J  To make us understand that we should nurse and give them medicine.
(d) True or false?
i. People suffering from HIV/AIDS should be treated as outcasts.
O True
[J False
ii. Some herbs from traditional doctors can cure HIV/AIDS.
0 True
O False

Category 5 Situationality
Refer to Comprehensive Social Studies and Primary Science
(a) Who do you think are the people in the picture in figure 2.13 and 2.14 in Primary Science

and what are they doing?

(b) What is witchcraft or a curse?
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(c) Do they cause HIV/AIDS? If yes, how?

(d) Referring to figures 3.15 and 3.16 in Comprehensive Social Studies, what can family
members do to assist those suffering from HIV/AIDS?

(e) AIDS patients are only found in hospitals.
0 True
U False

Category 6 Intertextuality
(Refer to all the texts given and what you already know about HIV/AIDS)
(a) Have you heard the expression ‘slimming disease’ before reading the Science text?

From who?

(b) Have you ever heard or read whether HIV/AIDS has a cure?
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(c) What did you hear or read about this cure?

(d) How is HIV/AIDS different from other diseases that you know?

(e) What else have you heard or read about HIV/AIDS other than what you have written

already?
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APPENDIX 3
The Study Text
Explore English
1. The killer disease
2. This was done as a precaution against the spread of HIV/AIDS
3. AIDS is a disease which can spread through sharing of needles or syringes with another

person.

Primary English

Design a poster telling people.

4. How to help people with AIDS
5. What causes HIV/AIDS

6. Myths about AIDS

Primary Science

7. Slimming disease

8. The curse

9. People with HIV/AIDS suffer from several different diseases.
10. Be safe

11. Was made clean by another uncle

12. Avoid risky behaviour

13. He died of the curse

14. Is HIV/AIDS real or just a myth?

15. HIV/AIDS has no respect for age, race, religion or profession.
16. Do not be one of them.

17. After she was made clean by other uncle, she is now coming to live with us.

18. People who are infected by the HIV virus are said to be suffering from AIDS

Understanding Science

19. People infected with AIDS should always take a balanced diet

20. AIDS has no cure but there are medicines to help those infected to live longer.
21. People infected with HIV/AIDS have weakened immune system

22. Anybody can get infected with HIV/AIDS

23. Anytime we handle an AIDS patient we have to avoid infection
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24. We can help those infected with HIV/AIDS live longer by giving them love and car

25. People infected with HIV may feel isolated and may suffer shock, anger, fear, depression,
etc.

26. AIDS is real and can infect anybody exposed to it.

27. AIDS has no cure as of now.

28. Sex with anyone of any age does not cure AIDS, it only spreads it.

29. AIDS is a disease caused by a virus called HIV.,

30. Shaking hands with a person suffering from AIDS cannot spread HIV but it is only spread
through contact with body fluid which have the virus.

Our Lives Today

Challenges to African economies

31. (a) Controlling the rapid spread of HIV/AIDS

32 (b) Many highly trained people are being killed by AIDS

33. Effects of the challenges to African economies:
HIV/AIDS has led to the death of many people who would be creating wealth
Many African countries are working hard to deal with HIV/AIDS.

34. A lot of money and time are also spent caring for HIV/AIDS patients.

35. People heal faster when they experience love around them.

Comprehensive Social Studies
36. People suffering from HIV/AIDS need a lot of support from family members
37. Faithfulness in marriage prevents getting HIV/AIDS

38. Marriage enables one to have one sex partner to be faithful to in order to avoid getting

sexually transmitted diseases like HIV/AIDS, gonorrhoea and syphilis.

39. One out of seven people in Kenya is HIV positive
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APPENDIX 4(a)
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the words in your dictionary. people in Kenya is HIV !
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/

® : ; i Misconception - having a wrong them ~ avoid risky behaviour,/”
- idea about something. /
Muyth - a false belief or something that —_—
peaple wrongly believe in. Myths are stories passed down from
. generation to generation and are eventually believed to be frue.
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Sciénce Materials Writer and formerly Lecturer in Primary i Now read the story of Kinjo and Rivoni.

Science, Asumbi Teacher's Training College Kinjo and Rivoni are schoclmates. They live in ihe same village and often play

together. Today they are finishing off a cart they have been making to play with,
Christopher Muguti . . When they went to the bush to cul wood for the cart, they saw a witchdoctor's

ic Pri house with many scary things in the compound. They wondered what the inside
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: ’ As the two friends finished bullding their cart, they talked:

Kinjo:  ‘Why do people visit the witchdoctor?”
Rivoni: ‘They go to have others cursed with the slimming disease.’
Kinjo:  ‘What is the slimming disease?’

\ﬂ \’ Rivoni: 'My big brother told me it is a curse. People get it from witcheraft
or doing taboo things in the community.’
W\/? Kinjo:  ‘What is taboo? Surely these are jus! beliefs or stupid superstitions.
gt s That is what the science teacher tslls us; even the pastor says the
. . : same. | don't believe in witcheraft’
MACMILLAN /5. g
KA U

/

. P

.t

82



Rivoni: 'l believein the culture of our community. | will live by it, Did you
know my auntie is coming to live with us now as my mother?’
Kinjo:  “What do you mean? The wife of the man who died is coming to be
your mother? Is she no longer your auntie?” 4
Aivoni: 'Her husband was my father's brother. He died of the curse 5
" because, like you, he didn't balieve in our ways. So, after being.. i

i

magde ciean by another undle, myquntie is coming to live with us 05,
my faffier’s third wife. We loved her as an auntie, and we shall lave
her more as a mother.” o

Kinjo:  "You should tell your father to go and seek advice from the doctors

= who were Ireating your uncle who died.” :

‘Rivoni: ‘Nonsense! Those modem dactors do not know anything about the
slimming disease. The traditional doctors are much betier. My uncle
died because {he best medicine man had gone to treat other people

' inthe bigtown. If he had treated my uncle he would stil be alive today.’

Kinjo: ~ “Itis good to visit a modem doctor: Modem doctors have the
equipment to test for diseases and can prescribe medicines 1o make
you better.’ ;

Who is right, Kinjo or Rivoni?

What myths and misconceptions do Kinjo and Rivoni's communify have about
HIV/AIDS? Do you have similar myths and misconceptions in your community?
s HIV/AIDS witchoraft?

\What should we do about myths and misconceptions like the ones in Kinjo and

Rivoni's community?

Some common myths and misconceptions which are linked to HIV/AIDS are:

& HIV/AIDS isacurse, of a spell, ora punishment for doing something thalis a
taboo in the communily. An example might be building @ house without your
elders’ blessings or permission Lo build one.

o HIV/AIDS is brought about by witcheraft.

» Some herbs can cure HIV/AIDS,

o Some traditional practices Like tattooing and scaring can cure or prevent HIV/
AIDS.

# HIV/AIDS is believed to be o curse when one failed to inherit o dead relative’s
wife.

o Refusal to have sex with a person to cleanse her before she can be inherited
will lead to a curse.

# Refusal to be circumcised or tattooed with the same knife as your age mates
will break an age group bond.
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¢ Failure 1o have sex with dead partners as a traditi jal ri
aditiof
curse and hence HIV/AIDS, PR

¢ People can contract HIV/AIDS if th i
o ey shake hands or hug a persen suffering

@ Using the same utensils as someone suffering fr
] i om HIV/AID
disease germs to o healthy individual. : SRR

e Sharing drinks and food with a sick person will pass on the dissase.

& gu»::_t‘c‘c?:réosr 1c:cm pe:orm traditional rituals using a mixture of herbs to lock
IDS froma omestead and prevent the disease f i
close family member of that homestead. MR

® Amosquito can transmit HIV/AIDS germs f i
e inbes gt rom a sick to a healthy person

@ Some people with the ‘wicked eye’ can egsil i
ks el y ly hewitch a hedlthy person who

e Youcan i
- only get HIV/AIDS from prostitutes, also called commercial sex

° c(i:igangli:dm:argggi'i?f the T;;mmunity, such as young primary school pupils and
¢ ike cripples, do not have HIV is i i
il gl AIDS so this is a safe zone in

aerwviry fo

ek What you need

L ; ¢

exerci i
What to do { pen o §
Discuss in groups the myths and misconceptions N

about HIV/AIDS that are listed above.

Ho_w many of these exist in your community? Write them down

Write down any others that you know about that are not listed r{ele.
Do you agree with the myths and the misconceptions you have listed?
What should we do about these myths and misconceptions?

Find out the views of your local religious leader and medical officer.

HIV/AIDS is nota curse, it cannot be i
: C i cured by wilchdoctors or even the doctors i
the hospitals, and it has nothing to do with myths and misconceptions. :

HIV/AIDS is real. It is a disease wi iti i

! ithout a cure and it is her i
It can be transmitted in several ways: MR
o through sexual intercourse with an infected person



)

# frama blood transfusion with infected blood
o fromaninfected pregnant mother to a child
o by sharing skn piercing, scaring and tattooing instruments,

You alone can profect yourself from the disetse - not the witchdoctors, nor your
traditions, nor even the doctors in the hospitals.

You should not be scared to say NO when the same needle or Knife is to be used
on you. This is one way of protecting yourself,

Care and support of people infected by HIV/AIDS

Peoble who are infected by the HIV virus are said to be HIV-postive. If they
become sick, they are said to be suffering from AIDS.
What kind of care and support do these sick people need?

e meeme Wt you need

-{ ACTIVITY
St sssatonntt i exercise book
What to do . pen

In groups, discuss the care and support that
people infected with HIV/AIDS need.
Youmay also be able to visit a dispensary near your school to find out more
information.

The pictures in Figure 2.12 will help you.

Keep their sumounding clean

Hetp them work

Figura 2,12 What eare and support is given in each case?

. e
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Love and care
People with HIV/AIDS should feel that they are needed and accepted in the
home. They must not feel rejected and hated.

Figure 2.13 Love and care for o HIVAIDS patient

We can show love to these people through:

® spending fime with them

¢ holding, touching and hugging them

# listening to them when they want to discuss how they feel and the problems
they face

» comforling and consoling them

bringing and serving their food and drink and giving any other help when they

cannot get around

washing their clothes and bedding

cleaning and airing the rooms they live in

sharing meals with them

visiting them regularly, especially when they are bedridden or in hospital

nursing them by giving them their medicine or reminding them when to take

the medicine

® taking them to hospital or encouraging tham to go to hospital

HIV/AIDS should nat cause one partner fo leave the other. It should not break up

the family.



Medical care

People with HIV/AIDS suffer from several different diseases from time to time
because their resistance to infection is weakened. As a result they become sick
more easily. AIDS sufferers should therefore get immediate medical help
whenever they feel unwell. A simple thing like a cold or cough coutd easily
develop into something more serious.

Figure 2.14 HIV/AIDS patients need continuous medical help

If people suffering from HIV/AIDS follow a sensible lifestyle, and oblain prompt

and proper freatment when they become ill, they are likely to live longar. In other

words they should:

i @ take the prescribed medicine and follow the doctor's instructions strictly

# avoid smoking and drinking alcohol as these drugs make the body weak and
an easy target for diseases

& have plenty of rest since the body of a sick person needs extra restin order 1o
fight the infection. An average person needs 8 hours of sleep daily. Resting at
weekends and during the day is recommended

& also try to follow o normat, active life as much as possible. If they are idle and
just sit all day long thinking abaut their fate, they may suffer from depression

# Qvoid risky behaviour that may tead to further infection with HIV/AIDS

& obiain treatment from qualified health workers or doctors in a clinic or hospitd,

not from unqualified doctors or witchdoctors.
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B W can help those
2 infecied with HIVIAIDS
y  live longer by giving
them care and love.

+ Foods given should be well
covked. This makes digestion
casier.

¢ Ifthey are unable to eat solid foods,
they should be given soft foods.

* They should be provided with
plenty of fluids such as soup,
porridge and milk.

* If the patients are too weak, they
should be given small meals

frequently.

{iii} Proper hygiene
Persons infected with HIV are
prone to infection by other
discases. This is because the
immunity of the body is
weakened.

The HIV/AIDS patient should:
stay in a clean environment.
have their beddings and
clothes changed frequently.
wash their hands thoroughly
before eating food and after
visiting the toilet.

take a bath every day.

»

-

(iv) Medical care
People infected with HIV have
weakened immune system and can
easily suffer from opportunistic dis-

eases from time {o time, They there-
“fore need special medical care. For
example:

+  the patients should be reminded
to take their medicine as
mstructed by the health worker.

¢ they should be taken tohospitals
on the appointed date and time
given by the doctor.

¢ the patients shauld be advised
o visit the nearest health centre
where they will be advised to
take special drugs such as ant-
retro virals (ARVs).

Remember! 7
AIDS has no cure &
butthereare
medicinesto 8§
help those infected
to live longer.

- ¥

{
&
Always remember that:

*  Anybody can get infected with
HIV. We should therefore treat the
peoplewelland give them the nec- _
essary assistance.

*  When caring for people infected

with HIV/AIDS, we should take
care so that we do not get infected
ourselves.
We should not touch other
people’s blood and other body
fluids with bare hands. Any time
we handle an AIDS patient, we
should wear prolective gloves,

1t you have a wound, ensure that it

is properly covered before you

touch an AIDS patient or wash their
clothes.



Leart about HIV and B8
8 AIDS. This will help
B you to drive away the

: myths amd
@ misconceptions about
HIV and AIDS.

Activity 1.1 Finding out more
about myths and misconceptions

about HIVIAIDS

*1. Discuss each of the myths and
misconceptions about HIV/ ¢

AIDS listed in the table.

your community.

(B

myths and misconceptions
common in your home area.

3. Write them down and discuss
them with the rest of the class

to find out why they are not
true.

. EXERCISE ,
" 1. Whatisamyth?

: 2, List two mxsl:onoephonsabour

HIV/AIDS:

- 3, Which oneof the folluwmg :
‘ staivmemsa.boutI'HV/AmSJS

true?
. AIDSis brought abouf bv
witcheraft =

B
notinfected with HIV. -

" C.-HIV/AIDS : can~infec
peoplecf all ages -

D

. Mosquitoes bpl‘(:ﬂd the HIV.

18

. Find out from your parents,
guardizns and elders other .

“B. Healthy- looking peo leare.‘_

When we understand
= the facts about HIV/
# AIDS we can help stop
| its spread.

Peupie infected with HIV/AIDS can
live for many vears if they get proper
care and support.

Itis pussible for people with HIV/
AIDS to live longer and normal lives.

Identify the ones that exist in | We can assist them by ensuring that

they have:

(i) loveand care
(i) adequate diet
(iii) good hygiene
{iv) medical care

(i} Love and care

People infected with HIV may feel

isolated and may suffer shock, angey

loneliness, fear and depression. We
should make them feel that they are
loved and wanted.

We can do this by:-

+ giving them company and talking
kindly to them.

*  visiting them often.

» allowing them to talk and express

themselves as you listen patiently
¢ feeding them ‘and keeping them
company as they eat.

« encouraging them to continue
working or carrying out theit
normal business if they are able.

+  accepling them in places of work
or school.

TR
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| Drugs can affect B
your health and the
way you relate to

others.
Avoid drugs!

In previous classes, we learnt about
HIV/AIDS and how it is spread.
Although many people know about

HIV/ AIDS, there are many untrue ste-
ries told about it. These untrue storics
can be referred to as myths and mis-
conceptions about HIV/AIDS,

Amythisanideaorstory that many
people believe but it is not true,

Amisconception is a wrong or un-
true idea which people believe in be-
cause they do not have enough infor-
mation or facts.

The table below shows a list of seme
commen myths and misconceptions
and the correct facts about HIV / AIDS.

Table 2.2: Myths and misconceptions about HIV/AIDS

Myths and misconceptinnae

i

. H.IV/AIDS. is a curse and not a « AIDSis a discase caused by a l
disease, It is as a result of virus called HIV. ’ !
breaking community taboos. i

* AIDS is caused by witchcraft.

& — _J
AIDS 1s caused by the HIV. |

Aids does not exist

¢ AIDS is real. r

HIV/AIDS only infects
prostitutes and homosexuals.

+

HIV/AIDS can infect anybody Vi

exposed to it !

AIDS can be cured.

+ AIDS has no cure as of now. -

e

Once 2 person is infected by HIV/
AIDS he or she dies immediately.

People with HIV need not die
immediately if they get proper
care and medication. i

Having sex with a young girl or
boy cures AIDS.

“ Sex with anyone of any age does
not cure AIDS. It only spreads it. .

. :[ealthy-.luoking people cannot » Many people infected with
e suffering from HIV/ AIDS. HIV look healthy.
* Shaking hands with a person Shaking hands with a person
suffering from AIDS can suffering from AIDS cannot
spread HIV. spread HIV. HIV is only spread

through contact with body fluids.
which have the virus.
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papi,-" Book 7 | Challenges to African economies

“The economic development in many African countries is poor. Efforts to promote
o. : Nl [,
LT-S §/A(7 s //,3' 75
am——

growth have been slowed down by several problems which must be overcome
first. While some of the challenges may take long to deal with, others require
only good plunning. The main challenges facing Africa are discussed below.
1. Changing from exporters of raw and partly processed materials to exporters
of finished products. The raw materials are often of low value. There i
need to increase the value of the goods by fully processing them locally.

’-{— 07 2. Using more efficient methods of production by appliging modern
3 o technologu. This may mean using more machines than people w© do
3 the work, The only problem is thar there are still very many people who
necd jobs,
Sephas C Ka :
Cephas i 3. ‘Balancing the rare of

Mflr'gclmre Indire : ‘population  growth with
Feliciuna M Rutere | available resources. The rate of |
population growth in Africa is
one of the highest. There is
therefore competition for

,/{TIEEEET"’ PRlkgpy availuble resources such as

FOATE_ \ land that can be cultivared.

P ly FPEP ] Sometimes farming land
N\ e Y is subdivided into small and

\\gﬂ‘.ga L : < S s
50K 124 pAREC uneconomical pieces. Nigeria,

Kenyga and Botswana have
such land problems.
Competing for markets with
. more developed countriesthat  £3g. 4.39 Land fragmentation
O}\FOKD ;{:lxiuce goods more Chcay_;lg. ‘
UNIVERSITY PRESS European countries, America and Japan are some of the countries that want
- African markets opened so that they can export their products here freely.
‘This may kill the industries in Africa.

&=
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5. Creating conditions thet are favourable 1o foreign investors. Foreigner:
who sant 1o invest their maney in Africa must be sure that they will be

able to de business in ¢ secure and profitable way.

; f:‘.nsur}ug that resources are used for the benefit of wl citizens and net
just for o few. Sometimes a few people use the resources that belong to

the country for their own benefit. The maijority of the people do no

therefore benefit. This has been the case in the exploitation of minerals in

the DRC and Nigeria.

Increasing the rate of ecanomic development and expanding trade

oppartunities. This is u big chelienge because the capital ond manpower

to do this might not be evailable.

: ]’olitica‘s. instability which 1 experienced i some countrics discourages
investment. This hos been the case in Liberia, Somalic and Sierra Leone,

o

oo

=1

- Removing wasteful and nagative practices such s corraption. Such
praciices make it expensive 1o do business, thus discouraging investors.

 Inudequate transport and communicaion networks, Such networks are
necessary fer economic growth o take place,

H. Meny cases of industrial vnrest {strikes). This dissupts production and
causes losses. -

. Controlling the rapid spread
of HIV/AIDS. Many highy
trained people are being
killed by AIDS.

3. Natural disasters. Africa
suifers frequent droaghts
and floads. Meney and other
resources that would have
been used for development
are used 1o decl with the
disasters, There is need to
have ways of dealing with
such disasters which will
reduce their desrruction.

13

Fig 4,40 Fooding canses deseruction

e

- Many African countries owe o lot of meney to foreign countries. Repaging
such debts and creating more wealth at the same time has been a big
challenge to African countries.

. Many African countries fuce the challenge of managing the environmens
50 thorit con continue being wed for o long time without being destroyed.

- Inadequate copital o invest in manufacruring industries and modern
technology,

o
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Effect of the challenges to African economies

"I'he problems expericnced by African economies have made it difficult for
Africa to develop as fast as it should. Below are some of the main effects of
these challenges.

Slow rate of growth. When resourccs are notenough to impraove transport
and communication netwark, then development slows down.

Practices such us corruption discourage forcign investors. 1t becomes
difficult to raisc cnough capital to start industries and to promote other
economic activities.

Competition from other more developed countries reduces the market
for youds produced in Africa. This slows down development beeause
opportunitics for trade arc fewer,

Use of inefficient methods of production makes the goods produced locally
expensive and of lower quality. This reduces their ability o compete
fuvourably with goods from other parts of the world.

Industrial unrest is expensive to investors. Any time there is unrest,
production is reduced and there are many losses. The investors are also
discouraged and the countries lose revenue. This has happened in the
Export Processing Zones (EPZs) of Kenya and the oil wells of Nigeria.

The raw materials and partially processed goods cxported by many
African countrics do not fetch enough money for the countries. The
manufacrured goods from the same raw materials, when imported back,
are more cxpensive. This means that African countries spend more to
buy the finished products than what they earned when they sold the raw
matcrials. This causes poverty.

High population growth leads to many people not taking part in the
creation of wealth as most of them are very young.

HIV/AIDS has led to the death of many people who would be creating
wealth. A lot of money and time are also spent on caring for HIV/AIDS
victims.

Political instability scares away foreign investors. It also disrupts economic
activities such as farming.

Possible solutions to Africa’s development challenges

Efforts have been made to deal with many of Africa’s development challenges.
The methods used to deal with the challenges differ from one country to
another. The following are some of the efforts being made.
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5 ; Ti,d{,‘}ﬂhg children how'to carry
- out certain duties like cooking,
washing clothes, Iooking sfter the
younger brothers or sisters and
working on the farm,

F 0 C i G ! Stu dies & a ;‘s;l;;;éemml hygiene and

6. Showing the childven that they
are all important, It does no;
maiter whether ore is boy or n

girl, whether ane is disabled or
not.

Whatothermapn 61!1[1 doyour
: Lcha'.'e‘) '

.(‘hi Idren's respmz,'sihili;‘m

u_l}umg all the internetions at home,
the childrer are expected to show
pect and gratitude to fheir parents.
They should als obey them.
’_Emmp]ea of responsibilities ang

Auttes they should asgist in carying
?_mit are;

Hﬂipmg in household tasks and

~ other duties ke milking cows,
+ cultivation,

* Caring for each other,

* & ehild helping her mother.

.
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In what wavs can hmthers and

sisters take cate qf each other ot
home and m.\ta  the hiome?

*. Older children shoylg he'p inthe
Provisianof needs such ag paying
schaol fees, buying food and
clothing according o theiy ahility,
Takingcare of the aged parents,
Discussing iseues and problems
affecting the famil ly with the
parents. They cap give
suggestions,

Activities
LooL at the plmﬂ‘eh infig. 314

L Explain whatls gomg on m ‘he
pl’ture

Whv I8 mpﬂrtaut to share
responmbﬂmes at home

Responsibilities of other family
nenthers

These membersinclude grandparents,
aunts, uncles and cousins, Members
of the extended farmily should mest
regularly in arder to know each other,

€y are expected to help each pther
in many ways,

L. Giving guidance and counse {ling
especially to younger members,
Granf‘}m‘em do this very well
At times & member of the family
could be facing problems tha lead
to lack of joy. When counselled
they brightenup as illustrated by
these [l]c‘ﬂl‘ea



Fig. 3.15(b): After counselling.

2. Helping when some members of
the family are sick by
* Visiting them in hospitals or
at home.
Contributing or payment of
hospital bills.
(Giving encouragement

People heal faster when they

experience love around them. For

example, people suffering from HIV/
AIDS, need a lot of support from
family members. Members are called
- to sacrifice time and vesources and
* make the sick members feel Joved.

“Activities

}'What activity 18 gmng m Fig.
3177

List down three 'fhinfra ‘that
~would make the. ramxl;,' meet fo
celebrate.

- Why are such gathermgq
important?

3. Other members with special nee
are the disabled and the elder]
All members should co-operate t5
enable them feel wanted and
loved. When given support, the i
disabled have discovered ani
exploited their talents for !.hfﬂ

own development, the welfare of
the family and the society.

We have seen that there are many
things that take place in the family.
Afamily that has a strang foundation
is uble to stay together no matter
what happens. When members do
what they are expected to do they are
able to build on each others
strengths. Strong families with good
habits are the foundation of strong
societies and nations,

do you help fo make your.
nily strong? -
GExercise )
In what ways can parents‘ show
loveand cave for thexr children?

What - should Lhta family
Qrfng‘_ng)u_cm d(z to. make

4. Sharing the family resources

such as land in a peaceful way.
5. Participating in each others !
celebration such as weddings,
birthdays and  funeral
arrangements. i

A member sxii’ferjng from
- HIVIAIDS

) Amember who

disabled
‘An orphan staving with a
family

:mlam three thmgs that can
make a family have a strong
foundation.

Fzg 317 An extended family, j
meeting.

g1

What s

Marriage 15 the joining together of a
man and a woman who are prepared
to commit themselves to live together
for life as husband and wife. Itisa
union of love between the two. This
union is binding until the death of
one of them. Therefore, marriage is
to be permanent and that is why
decision to marry should be taken
very seriously.

An institution is something that
has been in existence, it 1s recognised
and respected, Marriage has for a
long time been recognised and
protected by law. The Marriage Act
is among the laws of Kenya. The
school and the fafmly are also
important institutions in the society.

Marriage should be entered into
only by adults who are able to make
their own judgements and decisions.

It is good to be sure why one is
getting marvied. They are expected
to be mature enough to understand,
to be respongible for the choices they
make.

Importance of marriage
Marriage 1s the right foundstion for
the family, The values that are related
to the family apply also to the
marriage. Marriage is important in
many ways;
1. For companionship, This is
brought about by love between a
hushand and a wife.



9. To raise children. Marriage
ensures that children are brought
up by parents. However, even
without children marriage is
oompleto

3. To have one sg;ugartner to be
fatthful toIng inorder to avoid getting
sexually ally transmitted diseases like
HIV/AIDS, gonorrhoea and
syphilis.

4, TFaithfulness to each other. Ta be
faithful means to be totally
committed to a person. There is
trust between each other.
Faithfulness is important
because:

+ Ttincreases love and happiness
hetween the couple.

« It strengthens the bond and
Jove of the family as a whole.

« It prevents getting HIVIAIDS.

Considering the discussion on the
family and theinstitution of marriage
in this unit, we should note the
following important points.

i) We must not let the marriage die.
Its death would also be the death
of the family and the society.

i) Marriage is the strongest
foundation of a family,

iii) Since each of us is & member of a

family, we should take the

responsibility to contribute to its
strength.

Remember not to take marriage
lightly. As vou look forward to
getting married one day, take
your time. Have your priorities
right. Finish your studies, becomme
independent. Wait unil you are
ready to have @ permanent union
in marriage.

v

Exercf ise. :

e i e

What acfmt\, is gomg in F:g
317
2. List down three Lhmga tlmt

‘would make the fami
celébrate.

Why are such gazhe_ngs
important? SR

: W.e have seen that there are many
& things that take place in the family.
«or Afamily that has a strong foundation
" is able to stay together no matter
 what happens. When members do
» what they are expected to do they are
" able to build on ecach others
. strengths, Strong families with good
te £ habits are the foundation of strong
;'_ societies and nations.

& your

1

7
what ways caﬂ_- parents show
love and care for their childr-:*n"

What should the Afamily

) An nrphan staymg with a
family

Explain three things that can
make a family have a qtrong
foundation.

glr]s Most. of thL gir.

92

The institution of martis

Marriage is the joining together of a
man and a woman who are prepared
tocommit themselves to live rogether
for life as husband and wife. It is a
union of love hetween the two. This
union is binding until the death of
one of them. Therefore, marriage is
to be permanent and that is why
decision to marry should be taken
very seriously,

An institution is something that
has been in existence, it is recogmised
and respected. Marriage has for a
long time been recognised and
protected by law, The Marriage Act
is among the laws of Kenya. The
school and the family are also
important institutions in the society,

Marriage should be enteved into
only by adults who are able to make
their own judgements and decisions.

It is good to be sure why cne is
getting married. Thev are expected
to be mature enough to understand,
to be responsible for the choices they
make,

Importancs of marriage
Marriage is the right foundation for
the family. The values that are related
to the family apply also to the
marriage. Marriage is important in
many ways:
1. For companionship. This is
brought about by love between a
husband and a wife.
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b.-duscmh» everything changed because- he had lost all his close
wives. He had to be taken to a children’s home where he rocaived

v care and sducation

His dreaux war to become a doctor one day
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Why were the n. hapy?
?-’h-m. caused the desths of muny villagers?

Whasl bappened to Musembs's family?

Complets x,.bc_ following tabis to show the signs and syvmplomes of
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Yinat caused the cholora epidemic?

¥hut s tnoculauon?

“hich of the follewing is not vested in the laboratocy?

) symptoms

% biood B) urine ) fasces

Vhich of the foliowing is used in tosting Bpecumen?
J Injection needle B) microscope
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“hich are the major signs and symptoms of choicra?
3 fever B) diarrhosa and vomiting
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iv} Use of found in sctive forn:

Read the sxample beiow,
1. The wacher found the pujiie in the classroom.

> basdl

the audience s ¢

2. The adjudicators four
b«:nfa‘:ncﬂ 1 mesns when the teacher came inte Lhe classronm, Lhe
pupils were already in the classroum  Sentence 2 means when the
dfi,;umuxu)rs entered the hall, the nudience was already in the hall
Nate thal the two sentences are in active form

Now muke five similar sentences of vour ows.
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| MMUNISING wasa;

L '.Ff:e..fo,re,fuu Read

Why are People imnuunised?

What are some of the diseases they are Immunised against?

_ NowRead

Haika was doing some ironing for her
mother, singing quietly to hersalf, She Jikea
= way the creases disappeared, leaving the
clathes smaoth and near Today she was
* being especially careful becayse she was
ironing some nappies for her baby sister.
Wasai, who was just one week old.
Everyone in the family was very excited
about her.
She had nearly finished when her

+ mother came inty the room. “Haika,” she
aid, “I'm taking Wasai 1q the children’s

; ¢ al the hospita] this moming. Would you
B = like to come with me?”

Haika was very worried when she heard this “What's the matter, mother?”
asked. “Surely Wasai isn't sick? She was fine when she woke up.”

“No, she's not ill* saiq her mather with 4 smile, “but her weight has to be
ked and we also have o start her immunisation, ”

“What's that?” asked Haik, It sounded rather frightening.

“Ttmeans almos the same as vaccination or inoculation,” replied her mother,
1 way of Preventing some serigys diseases. All children should be immunised
al times when they are young, starting soon afier they're born, This helps
L ’ld mortality. Came along to the efinic ang you'll learn mare about jt
Haltan hour later they set off for the hospital, which was abou two kilomelreg
Haika's mother iwas ¢ trying the baby, and Haika'y younger brother, Ngatu,
50 decided to come,

Do you remember the Jagt time you went there,
2w the haspital in the distance.

“Yes. Mr Kizito took me inhis car,” sajd Ngatu. *I had diarrhpea

‘Ard what did the docior tell you? “ asked his mother

He said I shouldn't eat fruit that js lying on the ground, whether it Jooks
T not. It might be dirty, and roften inside

€Y came to the hospital gate. Their mother led t}
e sign Children's Clinie outside. They er

Ngatu?” asked Haiks, as

em to a small building
tered and went intg the waiting

&0

s

o5
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Hialtic aud Hyzicue PSR
room. They found several parents, all with babies and young children in t S s . :
Wasai's mother showed a card to a nurse who was sitting at a table, and ~ nolonger have the threat ofggldeﬂum of these diseases. There's even one serioys
found a place on one of the benches. Haika and Ngatu sat beside herand 1o disease which has vanished campletely because of immunisation.” .

Huulth awd Hygiear .

around. Some of the babies were asleep, some were crying, and a few were t “Which one is that?” asked the children’s mother——

breastfed. From time to time, one of the parents came oul of another room w “Smallpox,” said the nusse. "No ane has caught smallpox for many veas,

baby and another one was called in. and probably no one will ever dic of it again. And now I must call the next perspn
i After a few minutes, Ngatu asked, “Why are we just sitting hers?” in,” sheaddgd,]wkjng ather watcly & e R

“We have to wait for our turn,” said his mother. “It won't be very long  She wrate some more dates on the
Haika and Ngatu went to lonk at some posters which had beenputup o green card and handed it back to
waiting room walls. They found an interesting one. “Look,” said Haika. "H  Wagai's mother. “Bring her againin |
one about immunisation.” She read it to Ngatu. five week's time,” she said, “and ;

IMMLNIZ

we'll continue her immunisation
programme.”

They thanked the nurse and
went out, This time Haika carried
Wasai. As they were walking to the
main gate, they mel the doctor who
hiad treated Ngatu the previous vear.
S > : 28 He had a stethoscope in his hand,
i . - ! “Hallo,” said the doctor after he had
Is your baby immunised® / greeted their mother. “Are you here
s oz bcama dsabhd '-"x'\'-w”«"r-“-*/ i again, Ngatu? [ hope you haven't |

been eating dirty mangoes thi
time!”
“No I'm not sick.” said Ngatu.
“We came to immunise my baby -
sister.
Now she won't catch polioor...,”
Ngatustopped. Hehad forgottenthe
name. o
“Or tuberculegis,” said the doctor.
“That's very good. If she has the rest of her vaccinatiops, 1'm sure she'll grow infe
a very healthy little girl. She's 2 beautitul baby, too. You'll look after her well,
won't you?”
“We will,” said Haika and Ngatu.

| POLID

0 vou Remember |
1. Questions for written answers
(a) How many members of Haika's family went to U hospital?
(b)  Why had Ngatu been to the hospital before? What had made him iI?
{c)  Why should children be immunised according to the passage?
(4} Answer these questions about the immunisation programme on the
poster:
- Which vaccines are given to a baby al the age of 10 weeks?
How many times is the tetanus vaccine given?

resmeai el

A2

Things to do

Design a poster telling people:
(a) How to help people with AIDS.
(b) What causes HIV/AIDS
(c) Myths about AIDS
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APPENDIX 5

Summary of Readers’ Responses to the Elicitation Test

School 1
Total Scores Obtained | Maximum Total Score percentage

Category 1 25 50 50
Category 2 26 40 65
Category 3 22 60 36.6
Category 4 45 50 90
Category 5 33 50 66
Category 6 =l 50 62
Total 182 300 60

Highest score 26

Lowest score 15

Expected max. score 30

School 2

Total Scores Obtained | Maximum Total Score percentage

Category 1 35 50 70
Category 2 33 40 82.5
Category 3 23 60 46
Category 4 38 50 76
Category 5 34 50 68
Category 6 34 50 68
Total 197 300 65.9

Highest score 24

Lowest score 12

Expected max. score 30
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School 3

Total Scores Obtained | Maximum Total Score | Percentage

Category 1 28 50 56
Category 2 29 40 12
Category 3 19 60 31
Category 4 36 50 72
Category 5 18 50 36
Category 6 27 50 54

LTotal 153 300 2l

Highest score 19

Lowest score 13

Expected max. score 30

School 4

Total Scores Obtained | Maximum Total Score Percentage

Category | 30 50 60
Category 2 30 40 75
Category 3 11 60 18.3
Category 4 28 50 56
Category 5 16 | 50 32
Category 6 09 50 18
Total 124 300 41

Highest score 16

Lowest score 06

Expected max. score 30
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School 5

Total Scores Obtained | Maximum Total Score | Percentage
Category 1 24 50 48
Category 2 26 40 65
Category 3 13 60 21
Category 4 30 50 60
Category 5 13 50 26
Category 6 22 50 24
Total 128 300 42

Highest score 20
Lowest score 05

Expected max. score 30

Key
Categories are the standards of textuality
1. Cohesion and coherence
. Acceptability
. Informativity

2

3

4. Intentionality
5. Situationality
6

. Intertextuality L0 i s
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